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YEARS IN THE MAKING
A MUSEUM 66 MILLION 

Renderings of the fossil park and museum 
set to open next year, photos of ongoing 
research and education activity. 

In 2023, Rowan University’s Jean & Ric Edelman Fossil 
Park Museum will welcome visitors to a world-class 
destination for education and research in paleontology, 
climate science, biodiversity and more. 

The southern New Jersey site is what many consider 
the best window east of the Mississippi into the Late 
Cretaceous Period—the heyday of the dinosaurs  
66 million years ago. Rowan researchers continually 
discover significant marine and terrestrial fossils there. 
Students and citizen scientists can literally dig into  
the past to find their own extraordinary encounter  
with Earth’s history. 

With exhibits and programs inspired by the deep-time 
perspective that the ancient record offers, the museum 
will influence STEM education, climate science and  
the regional economy for generations to come.

GO.ROWAN.EDU/FOSSILPARKGO.ROWAN.EDU/FOSSILPARK

At the nation’s fourth fastest-growing public research 
university, prehistoric life and death are at the center  
of our perspective on the future.

https://www.rowan.edu/fossils/?utm_medium=print&utm_source=che&utm_campaign=fossil_park_museum&utm_content=tabloid_ad
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IT’S A PUZZLE: Colleges urgently need to retain more students and raise graduation rates, not only 
to fulfill their mission but to demonstrate their value — and to remain solvent. Strategies like co-
ordinating support services, fostering students’ connections with peers, and catching those at 
risk before their problems spin out of control have been shown to help. Yet too many colleges — 
especially large universities — struggle to adopt them. Why? 

For a lot of reasons. Academic structures and schedules usually cater to employees, not stu-
dents. The pandemic has set back many already vulnerable students and worsened staff shortag-
es. And as Beth McMurtrie writes in this week’s cover story, a cultural barrier also stands in the 

way: Higher education was “designed to train the elite,” one expert told her, 
and many of its policies and approaches assume “the cream will rise to the 
top.” 

Solving the student-success puzzle, Beth writes, takes more than just creat-
ing a program here and buying a predictive-analytics system there. Her close 
look at the University of South Florida, which has significantly raised gradua-
tion rates while largely eliminating gaps by income, race, and ethnicity, shows 
the commitment necessary to create change: Colleges must work, over years, 
to reengineer the student experience by holistically revising campus culture, 
priorities, and systems — a process that can create tensions and comes with its 
own trade-offs. It is, “at heart, a design challenge.” 

That attention to design has expanded, at USF and elsewhere, into the class-
room. What teaching practices and kinds of curricula are most effective? What 
engages students and makes them more eager to stick with college? The Chron-

icle will continue to cover these questions, both in these pages and in our Teaching newsletter 
(which you can subscribe to free of charge at chronicle.com/newsletters). The answers are central 
to higher education’s mission, and its survival. — JENNIFER RUARK, DEPUTY MANAGING EDITOR

Higher Ed’s Design Challenge

To find these and other Chronicle products, go to Chronicle.com/browse.
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Diversity in leadership can 
help support a colleges’ mis-
sion as enrollments of low- 
income and minority students 
increase. Explore whether 
colleges are meeting goals 
they set following the 2020 
racial justice movement and 
implementing best practices 
to recruit and support an in-
clusive administration.

Colleges and universities  
cannot be successful without  
vibrant and engaged faculties. 
They’re instrumental to the  
student experience and drive 
the research that can set an in-
stitution apart. Learn why now 
is the time to figure out sus-
tainable ways to recruit, sup-
port, and diversify the faculty.

Colleges and universities  
cannot be successful without 
vibrant and engaged faculties. 
They’re instrumental to the  
student experience and drive 
the research that can set an in-
stitution apart. Learn why now 
is the time to figure out sus-
tainable ways to recruit, sup-
port, and diversify the faculty.
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Learn more about Iris, Eugene, Megan and other members of our outstanding community of fellows.

smu.edu/investingforimpact

At the Moody School, we’re committed to cultivating a community of support for SMU graduate students, 
sustained by competitive fellowships that boost research, accelerate degree completion and launch successful 

post-graduation careers in their fields. We’re able to fulfill this commitment thanks to a $100 million gift 
from the Moody Foundation, which provides the vital resources for doctoral students to achieve their dreams.

How do older adults’ 
relationships contribute to their 
health and well-being? With the 
MOODY GRADUATE FELLOWSHIP, 
Iris Yang, Ph.D. student in 
psychology, has the necessary 
support to produce new knowledge 
on this important topic at SMU’s 
Study of Health, Aging and 
Relationships (SHARE) Lab.

Bringing the American South 
and Southwest into the narrative 
of U.S. queer history: SMU’s 
MUSTANG FELLOWSHIP is 
providing Eugene Alviar, Ph.D. 
student in history, with the time 
and resources he needs to lend 
his unique perspective to this 
impactful project.

Revealing connections among 
reforestation strategies, 
community health and climate 
resilience in Costa Rica: 
Empowered by the MOODY 
DISSERTATION FELLOWSHIP, 
Megan Brown, a final-year Ph.D. 
candidate in anthropology, has 
the support to turn her research 
into a groundbreaking dissertation 
and launch a successful post-
graduation career.

Investing
IN OUR GRADUATE COMMUNITY

https://www.smu.edu/moody/investing-for-impact?alias=investingforimpact


THE SUPREME COURT’S DECISION last month 
to overturn Roe. v. Wade and Planned Par-
enthood v. Casey, the cases that established 
abortion as a constitutional right, will nega-
tively affect many students’ ability to attend 
and finish college in the years to come. Re-
search shows that women from lower socio-
economic backgrounds are more likely than 
other students to take breaks from their 
studies to care for children.

Less well-known, though it has been 
speculated about, is the impact the ruling 
will have on students’ — and staff and fac-
ulty members’ — choice of college.

For some students, the Supreme Court’s 
decision in Dobbs v. Jackson Women’s Health 
Organization compounds other factors — 
such as laws against critical race theory 
and attempts to pass anti-transgender bills 
— that make them feel unsafe in a swath 
of states, affecting the list of institutions 
they choose to apply to or attend. But schol-
ars and administrators say the vast major-
ity of college students enroll near where 

they live for reasons that Dobbs may not 
change.

Emma Casas, a rising high-school senior 
from Omaha, Neb., understands that. She 
considers herself lucky to be able to con-
sider colleges in other states. Casas said 
the Dobbs decision “completely shifted” 
her mind-set when it came to her college 
search. The University of Nebraska at Lin-
coln was her first choice, since it made fi-
nancial sense and would allow her to re-
main close to home. Now she’s not so sure 
she wants to stay.

While Nebraska doesn’t have a trigger law 
that automatically prohibited abortion fol-
lowing the Supreme Court’s decision, the 
Republican governor is expected to call a 
special session soon to try to pass an abor-
tion ban in the state.

“Where the money goes is really import-
ant,” Casas said. “I’m hesitant to spend mon-
ey on education in the state, especially like 
Nebraska with a governor like Pete Ricketts.”

College counselors said anecdotal evi-
dence suggests many of their stu-
dents who have options about 
where to study will take abortion 
laws into account. Arun Pon-
nusamy, a California-based coun-
selor, said that already on Mon-
day a student had said he wanted 
to take Texas A&M University at 
College Station off his list, not ex-
plicitly because of the abortion 

decision, but because, as he 
said, “It’s just not who I am.” 
Ponnusamy hypothesized, 

though, that smaller private 
colleges that rely on stu-

dents who can pay full 
freight would feel the 
decision the most. 

Some researchers 
and higher-education 
administrators have 
speculated that the 

overall effect on col-
lege enrollment will 

not be very no-
ticeable.

“The overwhelming majority of students 
go to a college within 100 miles of their 
home,” said Terry Hartle, senior vice pres-
ident for government relations and public 
affairs at the American Council on Educa-
tion. “That hasn’t changed for generations. 
It’s hard to imagine any single event chang-
ing that.”

John V. Winters, an economics professor 
at Iowa State University who has studied 
college-student migration, said in an email 
that large public universities in the South 
that attract out-of-state students tend to 
get students from nearby states, which will 
most likely have similar abortion laws.

“For UT-Austin, in particular, if some 
people decide to attend elsewhere, the uni-
versity will just move down their waiting 
list and bring in as many students as they 
want,” he said.

Winters added that students who go out 
of state for college may also be able to afford 
to travel to a different state for an abortion. 
But there is one constituency who he thinks 
will take abortion bans into effect when 
choosing a university: faculty members.

Elizabeth Eager, an art-history scholar at 
a university in Texas that she asked not be 
named, has spent the past year in California 
on research leave. On Monday, three days 
after the Supreme Court’s decision came 
down, two moving containers sat in her 
driveway ready to be filled with her family’s 
belongings and taken back to Texas.

But Eager had spent the weekend on the 
phone with her sister and friends in both 
Texas and California, worrying about the 
Supreme Court decision and the move 
back.

“There’s the philosophical question of liv-
ing in a regime that doesn’t believe I am a 
fully autonomous human with the power to 
make decisions about myself,” Eager said. 
Then there are also practical questions. 
She’s done having kids, but what if she gets 
pregnant again? What happens if she mis-
carries and is then suspected of having had 
an illegal abortion?

Isha Trivedi contributed reporting.
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KEVIN KRUSE made his name picking apart 
right-wing talking points on Twitter. Sure, 
he’s a historian at a prestigious university — 
Princeton — and he’s written some well-re-
ceived books. But you probably know him 
because he likes to mix it up online, deliv-
ering bite-size history lessons to his more 
than half-a-million followers while skewer-
ing pundits and politicians for their confi-
dent ignorance.

And so it came as a surprise to see him 
accused of the most basic of scholarly sins: 
plagiarism. In a Reason article and a series 
of blog posts, Phillip W. Magness, an eco-
nomic historian and senior research fellow 
at the American Institute for Economic Re-
search, points to instances in which it ap-
pears Kruse lifted sentences almost word 
for word from two fellow historians. Mag-
ness asks whether Kruse “holds himself to 
the same standards that he imposes on his 
internet adversaries.”

Naturally those adversaries pounced. 
Sen. Ted Cruz, the Texas Republican whom 
Kruse has called creepy and unlikable, 
deemed the accusations “serious charges 
that merit a full investigation.” Dinesh 
D’Souza, whom Kruse has mocked for mak-
ing “idiotic arguments” and for bragging 
about his Dartmouth degree, labeled him a 
“plagiarist and a thief.”

Others jumped in to defend him. One 
historian called Magness’s piece “bull-
shit” and a “hit job.” Another wrote that it 
was evidence that came 

from a “poisoned search.” In an es-
say posted on Medium, L.D. Burnett argued 
that Magness is a “bad-faith actor who is 
more interested in ruining Kruse’s reputa-
tion than in protecting the integrity of his-
torical practice.”

Magness cites two examples from Kruse’s 
2000 dissertation. In one instance Kruse ob-

viously — and oddly — recycles with minor 
changes several sentences from a 1996 book, 
Race and the Shaping of Twentieth-Century 
Atlanta, by Ronald H. Bayor, now an emeri-
tus professor at Georgia Tech. For instance, 
Bayor writes: “While Atlanta, like any other 
city, is unique in certain ways, I do not be-
lieve Atlanta is unique in regard to the im-
pact of race.” Kruse writes: “While Atlanta, 
like any other city, is unique in certain ways, 
I do not believe it is unique in regard to its 
struggles over race and rights.”

Kruse also takes a couple of sentences al-
most word for word from Thomas Sugrue’s 
1996 book, The Origins of the Urban Crisis, 
which won the Bancroft Prize, one of the 
most distinguished awards in the discipline 
of history. Both of the passages taken from 
Bayor and Sugrue appear early in Kruse’s 
dissertation as he’s explaining what he be-
lieves his research adds to the field. There 
are no quotation marks or citations 
of the authors (though both are 
cited later in the disserta-
tion). Bayor said he 
doesn’t consider what 
Kruse did, at least 
with regard to 
the sentenc-

es from his book, to be 
plagiarism. “There are a few introductory 
sentences he used that are almost verbatim, 
and they’re not important in my book,” he 
said. “I attributed it to sloppy note-taking.” 
(I contacted Sugrue, a historian at New York 
University, but haven’t heard back.)

It might be sloppy note-taking, a momen-
tary lapse by a scholar hastily putting the fi-
nal touches on a dissertation that was years 
in the making. Those sentences were either 

excised or revised in Kruse’s 2005 book, 
White Flight: Atlanta and the Making of 
Modern Conservatism, which is based on his 
dissertation. And, as several defenders have 
noted, we’re talking about a few sentences 
in a heavily footnoted 600-page dissertation 
that draws on a wide array of primary and 
secondary sources.

Still, what Kruse did in those instanc-
es is, by almost any definition, plagiarism. 
And it is certainly plagiarism under Prince-
ton’s guidelines, which specifically say that 
sloppiness is not an acceptable excuse. In 
an emailed statement, Michael Hotchkiss, 
a Princeton spokesperson, writes that the 
university is “committed to the highest eth-
ical and scholarly standards” and that it’s 
“carefully reviewing the concerns that have 

been shared with the 
university, and will handle them in ac-

cordance with university policy.”
In a brief interview, Kruse declined to dis-

cuss the passages in question or to say what 
he thinks of Magness’s motivation, but he 
acknowledged failing to credit Bayor and 
Sugrue. “While I tried very hard in my dis-
sertation to give full and proper acknowl-
edgment to all my sources, I clearly fell 
short in those instances,” he told me. “I’ve 
spoken with Professor Bayor and Professor 
Sugrue, and I’m grateful to have such kind 
and generous intellectual mentors.”

For more than two weeks since the Rea-
son article was published, Kruse has been 
uncharacteristically quiet on Twitter.
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“While Atlanta, like any other city, is unique 

in certain ways, I do not believe Atlanta is 

unique in regard to the impact of race.”

— TOM BARTLETT

“While Atlanta, like any other city, is unique  

in certain ways, I do not believe it is unique in 

regard to its struggles over race and rights.”



“SO, WHOSE brilliant idea was this? And how 
much $$$ did we think it would bring?” read 
an email from an Ohio State University pro-
fessor to one of the university’s top spokes-
people after news broke in 2019 that Ohio 
State was attempting to register a trademark 
for the most commonly used word in the En-
glish language — “THE.”

News of the trademark plan went viral on 
Twitter. Media outlets across the country 
covered it. It even turned into a bit on The 
Late Show With Stephen Colbert. (“I really 
think there are huge opportunities to fully 
lean into all this and leverage it for national 
publicity,” one university spokesman wrote 
in an email to a colleague after the episode 
aired.)

Records obtained by The Chronicle fol-
lowing the news of the trademark appli-
cation show that top administrators ap-
parently did not have much to do with the 
“THE” pursuit. Ohio State’s media-relations 
department knew little about the filing, the 
documents show, with the university’s then 
senior associate vice president for universi-
ty communications writing in an email to a 
professor that “no one asked me whether we 
should do this.”

The trademark filing — despite all the 
jokes, as well as doubts from experts about 
its likelihood for approval — was serious. So 

serious, in fact, that last month, Ohio State’s 
bid to trademark “THE” was approved by 
the U.S. Patent and Trademark Office. News 
of the success was first reported by Josh 
Gerben, a trademark lawyer who also first 
publicized the application.

The trademark will allow Ohio State to 
use the word “without claim to any partic-
ular font style, size, or color” and to be used 
on clothing “sold through channels cus-
tomary to the field of sports and collegiate 
athletics,” the trademark reads.

Benjamin Johnson, a spokesman for Ohio 
State, said in an emailed statement that 
the university “is pleased to have received 
a trademark for THE on branded products 
associated with and sold through athletics 
and collegiate channels.”

“‘THE’ has been a rallying cry in the Ohio 
State community for many years, and Buck-
eye fans who purchase official Ohio State 
gear support student scholarships, libraries, 
and other university initiatives,” Johnson 
wrote.

Not everyone is as enthused. “This is a 
very stupid decision” by the U.S. Patent 
and Trademark Office, said James Boyle, a 
professor at Duke University’s law school. 
“But the more concerning thing is that it is 
a trend.”

Boyle and Jennifer Jenkins, a clinical pro-

8 THE CHRONICLE  
OF HIGHER EDUCATION 

FIRST READS

Marketing mania

You Wanna Piece of ‘The’?
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fessor of law at Duke University, are the au-
thors of “Mark of the Devil: The University 
as Brand Bully,” an article in the Fordham 
Intellectual Property, Media & Entertainment 
Law Journal examining “trademark bullies” 
at colleges, especially their own, Duke. The 
two write that “a trademark is not a right in 
gross over a word, but rather a protection of 
a particular mark in connection with a par-
ticular set of goods and services.”

People should be able to recognize the 
trademark as part of a brand. “THE” on a 
T-shirt, Boyle said, is not something a regular 
consumer would recognize as part of Ohio 
State’s brand. “It’s absolutely absurd,” he 
said. “This is a general generic word, which 
has no particular acquired distinctiveness.”

Since 1878, “The” has been slotted ahead 
of Ohio State’s name after its Board of Trust-
ees designated its new name, according 
to the university. During the past few de-
cades, professional football players who hail 
from Ohio State have famously emphasized 
the “the” before their alma mater’s name 
during televised segments introducing the 
team’s rosters.

Ohio State submitted its initial 2019 filing 
after the Marc Jacobs fashion brand filed to 
trademark “THE,” Johnson said. Last year, 
the two parties reached an agreement for 
both to register and use “THE” branded 
products.

“Like other institutions, Ohio 
State works to protect the uni-

versity’s brand and trade-
marks because these assets 
benefit students and facul-

ty, and support our core ac-
ademic mission of teaching and 

research,” Johnson wrote in the emailed 
statement. “Ohio State’s trademark and li-
censing program generates an average of 
over $12.5 million annually in revenue for 
the university, which funds student scholar-
ships and university programs.”

The argument that trademarking “THE” 
would help fund programs at the univer-
sity was opposed by some in 2019, records 
show, with one alumnus writing, “Everyone 
knows what it’s for — selling more gear.”

“Please consult with your colleagues and 
make them understand that this is a PR di-
saster,” the opponents wrote. “It makes our 
university and state look like fools. Whatev-
er the financial benefit of selling clothing is, 
it cannot outweigh this debacle.”

 — WYATT MYSKOW AND DAN BAUMAN
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IT’S THAT SEASON when scholars are busy preparing to enter the academic job 

market — a path that has long been unpredictable for new Ph.D. recipients, 

especially those who want to be tenure track professors.

But federal data show that over a three-decade period, a growing number of 

people with doctoral degrees are finding work in other sectors.

Of the roughly 19,500 Ph.D. recipients in 2020 who said they had accepted 

jobs in the United States, almost 40 percent of them were set to work in aca-

deme, according to the most recent Survey of Earned Doctorates. That’s down 

from 51.5 percent in 1990.

During that same 30-year period, the share of Ph.D.s planning to work in in-

dustry rose from 21.9 percent to 40 percent — a jump of 18.1 percentage points.

Unsurprisingly, in every broad field of study reflected in the survey, the pay 

was markedly better in industry than in postdoc positions or jobs in aca-

deme.

The annual census of doctorate holders, sponsored by the National Science 

Foundation and several other federal agencies, reflects data about more than 

55,000 people who received a research doctorate during the 2019-20 academ-

ic year. Of the Ph.D. recipients who reported having post-graduation commit-

ments, 70 percent had definite employment or postdoctoral study plans in 

2020.

For more on the employment trajectories of people with Ph.D.s, see below:
— AUDREY WILLIAMS JUNE

Source: Survey of Earned Doctorates, 2020

Academe’s emigrants

Oh, the Places They’ll Go With a Ph.D.

Academe Doesn’t Pay
A look at the expected median salaries for Ph.D. recipients in select fields shows the gap 
between pay for industry jobs compared with jobs in academe.

Employed in academe Employed in industry/business

Fewer Jobs in Academe 
In most fields, the share of Ph.D. recipients with U.S. job commitments in academe after 
graduation shrank between 1990 and 2020. 

1990 2020

Note:  "Life sciences" includes agricultural sciences/natural resources, biological/biomedical sciences, and health 
sciences. "Other" includes other non-science and engineering fields not shown separately. Percentages are 
based on number of Ph.D. recipients with job commitments in the United States.

Note:  Industry/business jobs include Ph.D. recipients who are self-employed. Data reflect jobs in the U.S in select 
fields.

Education 

Engineering 

Humanities/arts

Life sciences

Mathematics/computer sciences

Physical sciences/earth sciences

Psychology/social sciences

Other

Total 

Employment Down, Postdocs Up 
Across all fields, Ph.D. recipients who took postdoc positions after graduation increased  
12 percentage points between 1990 and 2020. 

Note:  Percentages are based on respondents who reported definite post-graduation commitments (employment  
or postdoctoral study).

1990

2000

2010

2020

Employment Postdoc

Geosciences, atmospheric/
ocean sciences

Health sciences Mathematics/computer 
sciences

Business management/ 
administration

Economics Engineering

$130,000

$91,000
$85,000

$58,000
$78,000 $79,000

$145,000

$132,500

$116,050

$144,000

$110,000
$120,000

46.4%

26.3%

48.5%

68.0%

20.7%

50.7%

71.9%

51.5%

79.7%

39.6%

83.4%

51.0%

16.3%

26.5%

36.7%

69.9%

10.3%

54.5%

26.4%

28.6%

42.9%

38.4%

73.6%

71.4%

57.1%

61.6%
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What it takes to engineer  
a better college experience.

The Student Success Challenge



J
UAN ESTEBAN SILVA MENENDEZ had one semester left until he would 
be armed with a bachelor’s degree in biomedical sciences and 
on his way to a career in dentistry. Then his mother was diag-
nosed with uterine cancer early this year, during a trip to her 
native Colombia, and his life began to come apart.

At first, Menendez thought he could power through. When he got a 
few low C’s, he didn’t sweat it, since he often stumbled in the first few 
weeks of class. He knew he would get check-in emails from Adrienne 
Pollard in the University of South Florida’s Office of Academic Advo-
cacy. Her dashboard signaled which students were struggling aca-
demically, prompting her to send friendly messages along the lines 
of, Hey, I see that you’re having some trouble in this class; here are a 
few resources you might want to check out.

Menendez ignored the messages, as he had done before. “I grew up 
with: your problem, you fix it, do not ask for help,” he says of his tra-
ditional upbringing in Colombia and later the United States. Univer-
sities, to him, were like government offices: uncaring bureaucracies.

But as his family pressures increased, Menendez found him-
self shaking uncontrollably. Sometimes he would step out of class 
to throw up. Finally, in March, he sent Pollard two emails and left a 
voice mail for good measure. She got back to him within hours, set-
ting up a meeting for the next morning. Within days he had a case 
manager and access to a host of services, including mental-health 
counseling. Equally important, Pollard explained how to petition to 
withdraw from several of his courses without any academic or finan-
cial penalties and finish in the fall.

For more than a decade, USF has been working to catch students 
like Menendez before their problems snowball. That takes more than 
adding a layer of support to the existing university structure. Rather, 
USF — along with a growing number of large, diverse public institu-
tions — is trying to engineer a better student experience by improv-
ing communication across offices, reorienting jobs, and creating en-
tities such as the Office of Academic Advocacy. This kind of change 
isn’t easy, nor does it come without challenges, but it has shown re-
sults: USF has boosted its four-year graduation rates by 33 percent-
age points since 2009. Even so, getting the right help to every strug-
gling student is hard.

Although the services that helped Menendez had been at his dis-
posal all along, he says he was either unaware of them or didn’t think 
they applied to him. The byzantine university bureaucracy — both 
real and imagined — had blocked his path. Without a guide, he be-
lieves, he probably would have wrecked his GPA and damaged his 
chances for graduate school.

“Ms. Pollard served as the first domino in a Rube Goldberg ma-
chine,” he says. She was “like a cool aunt who comes in and says, ev-
erything is going to be fine. I’ve got you. She was an authority figure I 
could look up to and not feel afraid.”

U
NIVERSITIES, large public ones in particular, have traditionally 
treated college like a self-serve buffet. Students chose which 
courses to take and what services to tap into. They were ex-
pected to navigate complex systems, from financial aid and 
course registration to housing, advising, tutoring, and ca-

reer planning. They were left to find friends on their own in classes, 
clubs, and residence halls.

Unsurprisingly, many ran into problems. They were locked out 
of course registration for unpaid fines. They racked up more cred-
it hours — and thus more bills — than they needed to graduate be-
cause they switched majors late in their academic career or enrolled 
in the wrong prerequisites. They struggled needlessly in their classes 
because they weren’t aware of academic-support services or thought 

they were intended for others. They failed to connect with classmates 
on sprawling campuses where they might not see the same faces in a 
series of unconnected courses.

Decades into what has become known as the student-success 
movement, many of those barriers remain. One recent study of stu-
dent transcripts found that a third of those who had completed the 
academic requirements of college but never earned their degree were 
missing a major-specific course, and one in 10 were derailed by small 
problems, such as a financial hold because of a parking fine. These 
stumbling blocks disproportionately affect students from low-in-
come backgrounds, first-generation students, and students of color.

Those barriers also carry a substantial collective cost. While the 
vast majority of students enter college expecting to graduate in four 
years, fewer than half do and less than 65 percent graduate in six. 
Those figures are even lower for Black and Hispanic students. Given 
the growing cost of a degree, and the fact that it is shouldered by a 
student body that is increasingly lower-income, racially and ethni-
cally diverse, and first generation, these rates remain indefensibly 
low, reformers argue.

Public universities are under increased pressure to fix those prob-
lems. The Florida Legislature is one of more than two dozen state 
legislative bodies to use performance-based funding, measuring its 
institutions on how quickly they get students through college, among 
other things. Grant makers, too, are calling on universities to close 
retention, graduation, and equity gaps. And as many states expect 
their college-aged populations to drop, holding on to students once 
they’re enrolled is a matter of institutional survival.

Timothy M. Renick, who runs Georgia State University’s Nation-
al Institute for Student Success, where he advises about 40 colleges, 
says speaking of reforms in terms of money saved clarifies the exis-
tential nature of what’s at stake for students and for colleges. He re-
cently gave a presentation to a college in the Midwest that is enroll-
ing a more diverse student body even as it faces a graduation gap of 
20 percent between white and Black students. “That’s a moral issue 
they’re facing,” he says. “But also a revenue issue.”

Why do universities struggle to do something that’s clearly in both 
the public interest and their own? Why, decades into the movement, 
do so many universities have ad hoc advising systems, overly com-
plex academic programs, and uncoordinated support services?

The answers are as complicated as the problem. Large universities, 
student-success experts often say, were structured more to support 
the people working at the institution than the students they serve. 
Severe staffing shortages and deepening student needs — both driv-
en by the pandemic — have presented significant challenges during 
the last couple of years. There’s also a cultural reason: a sink-or-swim 
mentality, born when college served a smaller, more elite population, 
that continues to linger.

“Higher education was originally designed to train the elite, and in 
many ways a lot of our policies and procedures and the way we think 
about challenging students is that same kind of narrative, of the 
cream will rise to the top,” says Viji Sathy, associate dean of evalua-
tion and assessment in the Office of Undergraduate Education at the 
University of North Carolina at Chapel Hill and a longtime advocate 
for a more inclusive approach to teaching. “That’s really problematic 
when the landscape of higher education has changed dramatically.”

Given how difficult it can be to change that dynamic, it’s helpful to 
look at institutions, like USF, that have made significant strides. The 
university’s experiences illustrate how engineering a shift in culture, 
priorities, and systems can take years, requires clear and consistent 
direction, and is accelerated by external drivers. Success also brings 
its own tensions and trade-offs.
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USF’s strategies reflect the latest thinking on student success, 
namely that universities must take a holistic approach. They must 
quickly identify the students most in need of help and offer a range of 
supports that enable them to overcome obstacles and earn a degree 
as expeditiously as possible.

Such changes are not only necessary, but increasingly anticipated 
by today’s students, says Bridget Burns, chief executive officer of the 
University Innovation Alliance, a collection of large, diverse, public 
research universities that has made significant inroads testing out 
such interventions.

“Students have more exposure to user-centered design in the real 
world than ever before,” she notes. “We have more things offered to 
us that are designed around our needs in everyday society, and so 
they are highly sensitive to bad design in a way that no prior genera-
tion has been.”

But some professors question whether a focus on time-to-degree 
ignores other measures of academic quality, such as having a suffi-
cient number of full-time faculty members and advisers available 
to mentor students. And they worry that instructors may feel pres-
sured to pass struggling students or encourage them to stick with 
majors that don’t fit if switching means racking up excess credit 
hours. Tracking students raises the specter of Big Brother monitor-
ing their every move through card swipes and clicks in the learn-
ing-management system.

Colleges may also make substantial investments in predictive- and 
learning-analytics systems without having the staffing, or the will-
power, to confront the problems that they find, experts say, such as 
getting students the academic support they need.

“Unfortunately, you don’t really change entrenched systems that 
have been created over hundreds of years by waving a wand and say-
ing, It’s going to happen next year,” says Adrianna Kezar, a professor 
of leadership and director of the Pullias Center for Higher Education 
at the University of Southern California and a longtime researcher 
of student-success strategies. “There’s always been this idea that we 
have to do this urgently, instead of doing it right.”

O
NCE NICKNAMED “U Stay Forever,” USF has won state and na-
tional recognition for significantly raising its four- and six-
year graduation rates while largely eliminating completion 
gaps by income, race, and ethnicity. It has done so by bring-
ing different divisions under one umbrella to better coordi-

nate their operations; using analytics to identify those students most 
in need of attention; promoting a campus culture in which faculty 
and staff are encouraged to remove barriers to graduation, and stu-
dents to seek help; and creating a network of services and structures 
to jump on problems as they surface. While USF admits students 
with higher GPAs and SAT scores than it did a decade ago, the uni-
versity attributes much of the increase in graduation rates to these 
efforts.

New structures include the Office of Academic Advocacy, which 
tracks struggling students like Menendez and takes a case-manage-
ment approach to their support. To meet systemic challenges, such 
as unnecessary holds stopping students’ progress to a degree, the 
university’s Persistence Committee brings together representatives 
from more than a dozen offices, including financial aid and the regis-
trar, to recommend solutions. A centrally located Academic Success 
Center combines previously dispersed support services, such as tu-
toring, making it easier for students to seek help. And students them-
selves increasingly play an active role through peer-mentoring pro-
grams and enhanced residence-life programming.

Around 2009, when the university began focusing its energies on 
student success, only 29 percent of its undergraduates left with a de-
gree after four years, and 52 percent graduated in six. USF was long 
known as a commuter campus and often not students’ first choice, 
overshadowed by the powerhouses of the University of Florida and 
Florida State University.

A few years later the Florida Legislature introduced perfor-
mance-based funding, rewarding campuses that met certain met-
rics on retention and graduation, among other goals. The change 
in funding served as a sort of rocket fuel for existing efforts, accel-
erating internal restructuring. In 2018 USF earned the designation 

JULY 8,  2022          13

Higher education was originally 
designed to train the elite, and the 
way we think about challenging 
students is that same narrative,  
of the cream will rise to the top.

— VIJI SATHY, ASSOCIATE DEAN, UNC-CHAPEL HILL



of a Preeminent Research University, which brought in addition-
al money. Today USF typically ranks at or near the top of perfor-
mance-based funding metrics among the state’s public universities. 
In 2021 its scores earned it an additional $34.5 million.

Today, USF’s freshman-retention rate stands at 90 percent. Its four-
year graduation rate is 62.5 percent, and its six-year graduation rate 
is 74.3 percent. It has retained ethnic and racial diversity, with a stu-
dent population that is 36 percent Pell eligible. The university has 
also improved graduation rates among transfer students, who make 
up about half of undergraduates. Of those with associate degrees at-
tending both full- and part-time, the three-year graduation rate rose 
to 66 percent from 57 percent over the past six years.

USF did bring in more academically prepared classes, A decade 
ago, the average incoming freshman had a high-school GPA of 3.86. 
Last fall it was 4.18. SAT scores rose, as well, to 1293 from 1188.

That accounts for some of the retention and graduation gains, 
says Ralph Wilcox, USF’s longtime provost. But the kinds of internal 
restructuring efforts the university has undertaken — such as en-
hanced residence-life and tutoring support, early-alert systems, and 
changes to long-held policies that disadvantaged some students — 
have been crucial to helping students make it across the finish line.

“If we were simply to admit higher-ability students without provid-
ing them the support inside and outside of the classroom,” he says, 
“we absolutely would not have realized the gains we have.”

Paul Dosal, who has overseen many of these efforts as vice presi-
dent for student success, uses an analogy common among higher-ed 
reformers: He wants to see universities become more like health-care 
systems.

When a general practitioner refers a patient to a specialist, he says, 
the specialist has the person’s complete history at hand. Similarly, he 
hopes that people on campuses with specific expertise — in coun-
seling, advising, financial aid — will eventually have a “360-degree 
view” of a student’s situation to better understand what they need. 
“We need to create a network of providers and ensure that our stu-
dents are referred in a timely way to the best expert for whatever is-

sue that they’re dealing with.”
Student Success is one of the largest units on campus. It includes 

admissions, enrollment planning and management, residential life, 
health and wellness, career services, and undergraduate studies, and 
it typically employs more than 500 people. Having the ability to bet-
ter integrate the work of those divisions, Dosal says, is the real chal-
lenge. “Creating that network, facilitating the referrals and letting 
the experts do their job and putting students in front of those experts 
is where I think we all need to go.”

Renick, of Georgia State University, agrees that for data-driven sys-
tems designed to identify struggling students to be effective, they 
need to be accompanied by people who know how to use them and 
have the ability to act. And that’s often where colleges fall short.

Administrators will come to him and say: This predictive-analyt-
ics system we bought isn’t getting any results. But when he digs in, he 
finds that the system isn’t the problem, follow-through is. He uses an 
example: the student who gets a C-minus on his first quiz in an in-
troductory course. A predictive-analytics system may flag that as an 
early warning sign. But will anyone reach out to the student to make 
sure they are aware that tutoring is available? Is tutoring tailored to 
the focus of that particular course? Is it available when students need 
it, not just on a certain day at a certain time?

Or take another data point available to any college: a student with-
drawing from a course. How many colleges have a system in place to 
reach out to that student within 24 hours to find out why? Probably 
under 1 percent, Renick says.

O
N A HOT AND HUMID MARCH AFTERNOON, members of a cam-
pus fraternity perform a dance routine for an enthusiastic 
crowd along a palm-tree-studded central walkway of USF’s 
main campus in Tampa. Nearby, clusters of students stand 
around tables promoting their clubs and causes: the campus 

food pantry, cancer awareness, the India Association, a Christian 
ministry.

While not back to pre-pandemic levels, these gatherings mark a 
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return to normalcy — a welcome relief for many, including adminis-
trators who keep a close eye on student persistence. Like many other 
large, diverse public universities, USF, which enrolls about 37,000 un-
dergraduates across three campuses, saw a drop in its first-year re-
tention rate for the class that arrived in 2020.

As they wrestle with what the future might hold for their students, 
administrators hope to leave as little as possible to chance.

Before they even set foot on campus, incoming students take a sur-
vey designed to measure their sense of engagement with USF, as be-
longing has been shown to improve student success. Was the univer-
sity, for example, a student’s third choice? Do they plan to work more 
than 20 hours a week? About half of the incoming class of roughly 
6,000 students may be categorized as higher risk based on their re-
sponses to at least three of the questions.

Those students are assigned to a peer adviser leader, or PAL, typi-
cally just a year or two older. The adviser is given only students’ con-
tact information. In past years, they have been asked to connect at 
key points during the semester, including at the beginning of the 
school year, before midterms, and when course registration starts. 
(This fall, because of staffing shortages, they will reach out once and 
work with students who respond, the university says.)

Peer leaders and their supervisors say that students are more com-
fortable sharing their fears and problems with someone close in age. 
Christina Estevez, a marketing major and PAL, says one student con-
fided that she was struggling in her classes because her parents were 
divorcing and she felt unmotivated. Estevez encouraged the student 
to meet with an academic adviser and make an appointment at the 
counseling center. The student did both and slowly found her foot-
ing.

But even students willing to seek help can get lost in a thicket of 
offices and divisions. The Office of Academic Advocacy, which sits 
in a low-slung building in the heart of USF’s main campus, is there 
to catch those who are struggling before their situations spin out of 
control. A staff of nine advocates monitor dashboards daily, to track 
students under their watch.

Some predictive-analytics programs have come under criticism 
for using demographic data, potentially stereotyping certain student 
groups as high-risk. They also use proprietary algorithms so that 
their clients don’t always know what is being evaluated or how. That’s 
one reason some colleges feel ambivalent about using them.

USF largely uses a homegrown system, which looks only at behav-
iors. Has a student gone several days without logging in to the learn-
ing-management system? Do they have a GPA below 2.3? Have they 
been on academic probation for several semesters? Are their grades 
in any given class significantly below their classmates’? The advo-
cates focus on the 10 percent or so of students — out of the thousands 
under their watch — with the highest risk scores.

Advocates are not mental-health counselors or financial-aid ex-
perts or academic advisers, says Leslie Tod, who was appointed the 
university’s first academic advocate, in 2013, and now leads the office 
she started.

Rather, they are a first point of contact and a friendly voice who 
will listen carefully as a student lays out what is often a series of in-
terconnected problems. “We’re working with students who have dug 
the biggest hole,” she says. “What we do is free up the time of advis-
ers, housing and so on, so they can continue to do their work. So that 
the same student doesn’t keep coming back.”

One undergraduate Tod spoke to was visually impaired and on 
anti-anxiety medicine, but had stopped taking it and was not doing 
well. She was referred to the accessibility-services office as well as to 

someone who could help with her anxiety. Another struggled with a 
learning disability and was told — incorrectly — that she would need 
to foot the bill for an expensive test to confirm it before receiving an 
accommodation. An advocate helped sort out the snafu. Students 
often seek out help, too, when their financial aid runs afoul of some 
rule they were unaware of.

Pollard, who worked with Menendez, says that far from expecting 
college to cater to them, students often find it difficult to ask for help, 
believing that they should deal with their problems on their own. Re-
search shows, too, that students who are lower-income or come from 
underrepresented groups are less likely to seek support or guidance 
than middle- and upper-income students. That’s a significant risk on 
a campus where more than a third of students are Pell eligible.

“I am constantly surprised at how many students are experiencing 
challenges, and it’s affecting their academics, and they don’t ever let 
their instructors know,” she says. “What we try to do is empower stu-
dents to advocate for themselves.”

While it may be hard to untangle any one student’s problems, it’s 
even trickier for universities to attack systemic issues. That requires 
pulling people together across divisions and departments to work on 
common challenges and giving them the authority to act.

Jennifer Schneider, the university’s one full-time student ombuds-
man, sits on the Persistence Committee, created in 2016, where the 
work of digging into these systemwide challenges often takes place.

Schneider manages about 500 students’ cases a year, often some 
of the most complicated. In her work, she sees patterns invisible to 
most of the campus. One of the most common questions she asks her 
colleagues on the committee: Why do we have this rule?

When homeless students told her how fraught it was to have to 
get written confirmation from a shelter in order to qualify for a tu-
ition-and-fee waiver, she lobbied to switch to a case-management 
model. That way homeless students can get other forms of support 
as well, including help finding a place to live. “When we listen to stu-
dents and give them a voice,” says Schneider, “then we can learn.”

The Persistence Committee also advocated raising to $500 the 
floor on the size of a debt a student owes the university — say a park-
ing fee or library fines — that would block them from registering the 
following semester. It did so after concluding that too many students 
were being stopped for owing as little as $100. That allowed 1,300 
more students to register for classes without restriction in one se-
mester alone, says Thomas Miller, chair of the committee and an as-
sociate professor of education.

The lesson USF has learned over the years, in short, is this: To help 
students succeed, sometimes you need to change the university it-
self.

T
ENSIONS between academics and student-success operations 
can sometimes flare, particularly at large public universi-
ties without deep pockets that also have a strong mandate to 
raise graduation rates. As Timothy Boaz, president of USF’s 
Faculty Senate, put it, “we don’t have extra money lying 

around to be doing things that aren’t absolutely essential.”
Some professors worry that an intense focus on retention and 

graduation metrics without sufficient emphasis on — and support for 
— strong teaching and academic mentoring could compromise aca-
demic quality.

“I think for faculty, student success means, What did our stu-
dents learn while they’re here? Did they take high-quality classes 
and put together a coherent program of study that takes them to a 
better place?” says Boaz, an associate professor in the department 
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of mental-health law and policy. “We shouldn’t be doing things 
that compromise that side of it in order to meet all these metrics 
that we’ve set for ourselves related to retention rates and all that 
kind of stuff.”

Some USF professors feel that their colleges are stretched thin. 
They need more full-time faculty who can mentor students and more 
academic advisers to help students pick the best program for them. 
A faculty-success work group report released in 2019 provided a long 
list of recommendations to increase support for faculty members. 
That includes changing a perceived top-down culture and giving 
deans more decision-making authority, improving faculty salaries, 
expanding professional-development opportunities, and creating an 
office of faculty success.

Valerie Harwood, chair of the department of integrative biology, 
says that her department has five advisers for more than 2,000 ma-
jors. She noted that the number of majors in her department has tri-
pled in the past decade even as the number of full-time faculty mem-

bers has stayed about the same. “We’ve 
been expected to do a lot with basically 
temporary employees. And that’s been 
frustrating.”

Wilcox, USF’s provost, says the univer-
sity has increased the number of full-
time faculty — tenured, tenure-track, 
and instructional — by more than 200 
since 2011 using some of the addition-
al money it has received through perfor-
mance-based funding. As a result, the 
student-faculty ratio has dropped to 22:1 
from 27:1 over the past decade. But he 
agrees that some of the fastest-growing 
areas, like business and engineering, as 
well as Harwood’s department, are strug-
gling.

“They’re not wrong,” he says of profes-
sors’ concerns about the need for more 
instructors and advisers. “We’re strained 
to keep pace with the demands of stu-
dents and the need for more faculty.” He 
is hopeful that a recent increase in USF’s 
annual state funding of $55 million may 
help alleviate faculty and adviser short-
ages.

The data-driven approach to student 
success also troubles some professors and 
advisers. Studies have documented this 
ambivalence toward the increased use of 

analytics, nationally. Some raise questions around the accuracy and 
validity of algorithms on which the tools were built. Others worry 
about student privacy.

Diane Price Herndl, chair of the department of women’s and gen-
der studies, says she likes the way analytics can help fix some aca-
demic problems. When the administration dug into why some en-
gineering students were falling behind, it turned out the university 
wasn’t offering enough sections of a required math class, which it 
fixed by providing the math department more funding. “That is a re-
ally, really good strategy,” says Herndl. “A place where this kind of fo-
cus on four-year graduation rates really works.”

But she feels conflicted about the student-monitoring and -track-
ing features that are embedded in such systems. “As a parent, I’m 
kind of glad to know that if my daughter holes up in her dorm room 

and doesn’t come out for three or four days at a time, somebody is 
going to check on her,” she says. “As a faculty member, that feels a lit-
tle creepy to me. It feels like we’re removing some of the training for 
adulthood that I want college to be doing.”

USF will need professors’ support as it ramps up efforts to improve 
teaching and course design. To move their four-year graduation rate 
to 70 percent from 62 percent, says Dosal, the student-success vice 
president, that requires more attention to what happens in the class-
room. In that, the university is also reflective of a national trend.

Until relatively recently, college leaders have been hesitant to 
look too deeply into professors’ teaching practices and the design 
of their courses and degree programs. But as data-driven decision 
making has taken hold on other parts of campus, so has it touched 
academic life. Deans and department chairs can track which gate-
way courses have higher-than-average rates of D’s, F’s and with-
drawals, or DFWs. They can pinpoint where bottlenecks exist when 
students try to register for required courses and whether the degree 
requirements in certain majors are thwarting timely graduation. 
All of these are common roadblocks that slow down students’ prog-
ress to a degree.

Organizations like the John N. Gardner Institute for Excellence in 
Undergraduate Education and the Bill & Melinda Gates Foundation 
have helped focus public attention on the impact that well-struc-
tured and well-taught foundational courses can have on a student’s 
career. And the pandemic has illustrated how inclusive, engaging 
courses can keep students connected to their college even in an on-
line environment.

USF has been making inroads into teaching and curriculum de-
sign. In one project, focused on curricular complexity, departments 
have been reviewing degree requirements to ensure that students are 
not being asked to take more credits than necessary and that course 
sequencing makes sense.

The university has also begun taking steps to increase the use 
of high-impact practices, such as study abroad and internships, 
that have been shown to increase student engagement and per-
sistence. And it is working on improving gateway courses with high-
er-than-average DFW rates.

While professors say they would welcome more resources to 
strengthen teaching, some worry that academic quality could be 
compromised by the university’s focus on retention and graduation 
metrics. Boaz says he’s heard from professors concerned that their 
colleagues might feel pressure to raise students’ grades. Although he 
has heard no evidence yet to suggest this is happening, he notes the 
uneasiness is real.

Wilcox, who will step down as provost in August and take a faculty 
position, says that he does not “police” courses with high DFW rates, 
but rather holds deans and department chairs accountable for de-
termining the root challenges. If a faculty member needs additional 
training in course design or effective teaching, they may be encour-
aged to seek that out. Another tool has been to hire more instructors 
to reduce class sizes, and to expand supplementary instruction.

Other academic concerns relate to the pressure students might 
feel to move through college expeditiously even when they might be 
helped by more exploration.

Tangela Serls, an assistant professor of instruction and under-
graduate-studies director in the department of women’s and gender 
studies, says that when she was an adviser in the sciences from 2015 
to 2017, she felt that some students would have benefited from extra 
time to, say, study abroad or do an internship. But her responsibility 
was to encourage students to finish in a timely manner, without tak-
ing on excess credits that might create a financial burden.
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“Generally speaking, I don’t really see anything wrong with striv-
ing to get students graduated in four to six years,” she says. “But I 
think it’s important for us to remember that there is no one-size-fits-
all approach to navigating life as a college student.”

Dosal, who is leaving USF at the end of June to take a similar role 
at the University of Central Florida, says that wandering through the 
curriculum is not an option that low-income students can afford.

In addition to adding on extra tuition costs, a student who spends 
more than four years in college is losing potential income. “We rec-
ognize there are some who oppose the streamlined pathways and 
still value liberal-arts education and want students to explore as 
much as they can,” he says. “I know there’s value to that. Unfortu-
nately, we live in a state and in a time in which it can be expensive for 
students to do that.”

But Herndl argues that this view ignores another aspect of their 
students’ lives. “It’s our first-generation students, it’s our work-
ing-class students, who often have no idea what they want to major 
in because they are not exposed to the professional world,” she says. 
“Those are the students we need to give the most latitude. We need to 
be offering them ways for exploration instead of trying to push them 
into a major right away.”

C
AN COLLEGES RECONCILE THE TENSION between needing students 
to graduate as quickly as possible and allowing them the op-
portunity to explore? Renick, the national student-success 
expert, says yes. But that requires timely counseling, tutor-
ing, and financial advising.

Georgia State found that when students switched majors, it was 
more often because they couldn’t achieve their goals, not because 
they had a change of heart. With additional support, more students 
who expressed an early interest in STEM successfully completed 
their majors.

He is a believer in structured academic pathways, where freshmen 
are put into learning communities with a common academic interest 

or “meta major” like business, health, STEM, and arts and human-
ities.

“If you allow them to wander aimlessly,” Renick says, “you are go-
ing to replicate equity gaps. You are going to disproportionately lead 
low-income students to drop out with no degree at all.”

Kezar, the USC professor, says colleges would benefit from creat-
ing a bigger tent and bringing everyone into the conversation around 
student success. She has seen instances where, for example, admin-
istrators create guided-pathways programs without sufficient input 
from faculty members. In others, they might hire more advisers but 
not consider strengthening the role that professors could play.

“We need more full-time faculty in the first year working with stu-
dents so that they can talk to faculty about majors and talk to faculty 
about careers. And we can’t rely on a career center that students rare-
ly ever go to to help them make these choices. We need to be much 
more actively involved, and faculty are a huge part of that.”

The pandemic threw a curve ball at higher education, making stu-
dent-success efforts all the more complicated for many universities. 
Some, like USF and Georgia State, say their early-alert analytics sys-
tems continued to help catch students who might otherwise have 
simply disappeared from their rolls. At the same time, students’ aca-
demic, financial, and mental-health needs have grown exponentially 
in the past two years.

Burns, head of the University Innovation Alliance, also noted the 
effects of the staffing crisis throughout higher education. Still, she 
says, “it’s all long-game work.” And to that end, the pandemic has 
forced colleges to be quicker, more nimble, and more resilient.

Student-success leaders say that while much work remains to be 
done, universities increasingly understand that improving the under-
graduate experience is, at heart, a design challenge. As USF’s experi-
ence illustrates, that’s no easy lift. But it’s far from impossible.

Beth McMurtrie is a senior writer for The Chronicle, where she writes 
about the future of learning and technology’s influence on teaching.
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It’s important for us to remember 
that there is no one-size-fits-all 
approach to navigating life  
as a college student.
— TANGELA SERLS, USF ASSISTANT PROFESSOR
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CHOICE BY ERIC HOOVER

C
HOOSING A COLLEGE is an act of self-
determination, the first big opportunity to 
shape one’s direction in life. At least that’s 
true for some lucky students.

But many applicants don’t have an 
abundance of options. For them, 

picking a college isn’t about soul 
searching, finding a Perfect Fit, 

or reflecting on the magical 
feeling they got on the quad 

when the wind blew just so. 
Still, conventional renderings 

of how students choose colleges often 
focus on privileged students making 

fine distinctions among institutions they 
can afford. Those renderings can obscure 

the great diversity of circumstances and 
experiences among the more than 2 million 

first-time freshmen who enroll each fall.
This spring, I got to know a handful of 

applicants throughout the 
nation who reflect that diversity. 

Many forces beyond their control 
affected their options. Affordability 

and accessibility. Location and 
convenience. Emotions and the 

pull of family. Relationships and the availability of 
counselors. 
Here are the stories of five students and the realities 

that shaped their choices.

What drives the decisions  
of the more than 2 million freshmen  
who enroll each fall?
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T
AYLOR RICHARDSON wanted to go to Spelman College and 
nowhere else. The campus felt like home, where she was 
meant to be. For years she wondered if she had what it took 
to get in.

Then last December, Richardson, a high-school senior in 
Jacksonville, Fla., saw blue balloons floating on her laptop screen. 
“Congratulations,” the message said. She jumped around her living 
room, picturing herself at the historically Black college for women, 
in Atlanta.

Richardson, a determined student with a 3.7 grade-point aver-
age, was known 
to radiate opti-
mism. She re-
fused to worry 
after seeing the 
five-digit gap 
in her finan-
cial-aid letter — 
a number that 
could unravel 
her dream. Ev-
erything, she 
believed, would 
somehow work 
out in the end.

But her moth-
er, Latonja 
Richardson, 
wasn’t so sure. 
She was a sin-
gle parent with 
a master’s de-
gree in health 
administration 
but no savings. 
After a head in-
jury kept her 
from work-
ing for a long 
stretch, she got 
a full-time job 
last fall with her 
local govern-
ment, earning 
$49,000 a year.

That financial-aid award from Spelman left her with a $43,000 
gap. That was just for one year. But she already knew that she 
wouldn’t qualify for a Parent PLUS Loan. And she had burned 
through her 401(k) to cover her expenses while unemployed.

Even as she celebrated her daughter’s acceptance, she felt anx-
ious. Guilty, too, for not having made a better financial plan. She 
asked herself one day, “How the f— am I gonna pay for this?”

The Richardsons, who had an Expected Family Contribution 
of $0, were on the wrong side of two major divides. One involves 
household wealth: The net worth of the typical white family in the 
United States is about 10 times that of the typical Black family. The 
fewer resources a student has, the shorter their list of realistic col-
lege options, barring a scholarship miracle.

Then there’s the wealth gap among institutions. Spelman 
and other historically Black colleges remain in a bind: They are 
long-underresourced campuses serving many students with great 
financial need. The endowments and aid budgets at HBCUs pale 
in comparison with those of many predominantly white colleges, 
which limits how much money they can offer their admitted appli-
cants.

Let’s look at Wellesley College, a small, wealthy women’s insti-
tution in Massachusetts, which enrolls about the same number of 
students as Spelman. In 2019-20, the average net price for families 
earning $30,001-$48,000 at Wellesley was about $8,000, according 
to federal data. At Spelman, it was about $43,000.

Taylor Richardson understood such divides, which shaped the 
choices available to her and so many other students. But just as she 
refused to worry, she also refused to sit still. The fortune she need-
ed to enroll at Spelman wasn’t going to fall from the sky. She would 
have to yank it down herself.

From December through March, she applied for scholarships, 
nearly 50 in all. She wrote essay after essay, submitted recommen-
dation after recommendation. And she waited.

M
ANY TEENAGERS who applied to college in recent months 
had a first-choice campus glimmering in their minds. 
Still, for some students, there was more at stake than for 
others.

Richardson wanted something rare: a campus where 
she could surround herself with young women who looked like her. 
Who could relate to her experiences. Who would become her sup-
portive sisters and lift her up. And she longed to do the same for 
them in return.

She had attended predominantly white schools her whole life. 
She had dealt with bullies and been called the N-word. She liked 
some aspects of her high school just fine but many times had felt 
like an outsider there. “It’s almost impossible to discover who you 
are,” Richardson recently told The Chronicle, “while simultaneous-
ly trying to prove that your existence as a Black woman holds value 
in a place that just didn’t understand, or refused to.”

Richardson planned to major in biology, attend medical school, 
and become an Ob-Gyn. An astronaut, too.

She had imagined herself soaring into the sky ever since reading 
Find Where the Wind Goes at age 9. It was the autobiography of Mae 
C. Jemison, a doctor, engineer, and former astronaut who was the 
first Black woman to travel into space. The book gave Richardson 
a role model and deepened her interest in stars and constellations. 
Her mother would watch her tracing the shape of the Big Dipper in 
the air with her finger.

Soon after reading Find Where the Wind Goes, Richardson went 
to Space Camp, in Huntsville, Ala. The experience, especially the 
simulated rocket flight, exhilarated her. She carried home a pack-
age of stick-on stars, which she arranged on her bedroom ceiling. 
At night, they glowed. Each time she and her mother moved, she 
would peel them off one by one to take to her new home.

Though Richardson loved Space Camp, she had seen no Black 
girls there, which she found disheartening but also motivating. So 
she became an activist. She wanted to inspire young Black women 
interested in science, technology, engineering, and math, but who 
might not see themselves entering those fields — or have anyone 
encouraging them to do so.

LEROY SKALSTAD

Taylor Richardson

She “Dreamed of Spelman.”  
But Could She Afford to Go?
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As a student space ambassador, aka Astronaut Starbright, 
she visited schools wearing her blue NASA jumpsuit. Later, she 
stumped for STEM inclusivity in speeches she gave throughout the 
country and abroad.

Crowdfunding came naturally to Richardson, who, along with 
her mother, had financed her trip to Space Camp via GoFund-
Me. In her early teens, she raised about $20,000 to send 100 girls 
in Jacksonville to see Hidden Figures, a 2016 film about three Black 
female mathematicians who played a crucial role in building the 
U.S. space program. She used the remaining funds to create a 
scholarship enabling a young woman from Florida to attend Space 
Camp.

And in 2018, Richardson raised more than $50,000 — which 
Oprah Winfrey later matched — to send 1,000 young women to 
see the film A Wrinkle in Time and get each a copy of the book, by 
Madeleine L’Engle. “It’s a fantasy film that is not about some white 
boys fighting evil,” Richardson wrote online, “but about a black girl 
overcoming it.”

This past February, Richardson created another GoFundMe 
campaign: “Help StarBright Get to College.” She explained that 
even with a federal Pell Grant and all the student loans that she 
could take out, she would end up well short of the total amount she 
would need — an estimated $50,000 — for all of her first-year ex-
penses, including books and transportation.

Richardson raised half that amount in about two weeks. By 
March 26, she had pulled in $32,000. That day, she tweeted a sim-
ple plea: “If 1754 of my followers DONATE just $15 my 1st year of 
college will be paid for!”

T
HOUGH RICHARDSON had her heart set on Spelman from Day 
1, she applied to a total 30 of colleges and received nearly 
two-dozen acceptances. But acceptances that come with 
insufficient aid don’t represent viable choices.

Several colleges that Richardson got into offered her 
some financial aid but not enough to make them affordable op-
tions. She was accepted at an Ivy League college that essential-
ly gives a full ride to students from low-income families. But she 
didn’t end up getting a generous award.

That’s because the institution denied her mother’s request to 
waive a requirement: that both parents must submit detailed fi-
nancial information before an applicant can be considered for 
aid. She just didn’t have the kind of relationship with Taylor’s fa-
ther — who lives in Atlanta with his wife and their two children — 
in which discussing the intricacies of paying for college would be 
comfortable. “We never talk money,” she said.

By the end of March, none of the scholarships Richardson ap-
plied for had come through. Her mother kept thinking, Oh my God, 
she’s not going to be able to go to Spelman.

It hurt. After all, she had done a lot for her daughter. When Tay-
lor struggled with reading and attention-deficit/hyperactivity dis-
order in the second grade, she read to her often, taking her to the 
library to check out books and audiobooks. She had provided her 
with several telescopes for peering into space. And she had sur-
rounded her with models of what she called “Black excellence,” be 
they orthodontists, pediatricians, or mentors.

But this mother couldn’t fix one problem: Taylor Richardson 
— an accomplished student who had raised $350,000 for vari-
ous causes and logged thousands of hours in community service, 
whose activism had inspired a documentary and mural in her hon-
or, and whose commitment had moved the city of Jacksonville to 
pass an official resolution honoring her “outstanding and unprec-
edented work as a teenage philanthropist and advocate for STEM 
education, literacy, and social justice” — might not end up with the 
funding to choose among colleges the way other applicants could.

As the spring unfolded, Latonja Richardson encouraged her 

daughter to think about colleges besides Spelman, including How-
ard University, an HBCU in Washington, D.C. Howard had offered 
her a good deal of aid, which would’ve covered about half of her 
cost of attendance.

But that still left a gap of about $25,000 a year. Was that possible? 
Was it really a choice?

Richardson still believed she would find a way to get to Spelman. 
Then April arrived — and so did an email.

Richardson’s mother opened it: Taylor had received a full schol-
arship courtesy of Morgan Stanley. The financial services firm 
recently started the Morgan Stanley HBCU Scholars program, a 
$12-million initiative to cover all educational costs over four years 
for small cohorts of students attending Howard, Spelman, and 
Morehouse Colleges.

Richardson’s mother cried and said, “Thank you, Jesus!” She 
tried to FaceTime her daughter, who was in class. That night they 
celebrated over dinner.

A prospective astronaut-Ob-Gyn, who speaks matter-of-factly 
about someday delivering babies on Mars, had earned every cent 
of a full ride. But luck, her mother understood, played a role in de-
termining who among many accomplished and deserving students 
ended up with a prize.

Weeks later, Richardson went to Atlanta for Spelbound, a two-
day program for admitted students at Spelman. Walking around, 

Richardson felt like she could finally … breathe. She experienced 
the intimate atmosphere of Sisters Chapel and saw students per-
form a step show. She ate vanilla ice cream with Oreos at a social 
gathering with Morehouse students. She met her future roommate 
and rejoiced in seeing so many young Black women, as she put it, 
“loving each other.”

Richardson was going to Spelman. All because she had snagged 
something all too rare: a giant scholarship, like a treasure pulled 
down from the sky, allowing her to attend the college she had cho-
sen but couldn’t otherwise afford. She planned to use the mon-
ey she had raised on GoFundMe to cover expenses — the cost of 
renting an apartment in Atlanta down the line, perhaps, plus med 
school — and to help students in need.

Late one Wednesday night in May, Richardson was studying 
anatomy in her room, surrounded by a Black Lives Matter flag and 
posters of Beyoncé and Nicki Minaj. She stopped to watch Despica-
ble Me and kept wondering if she would get her prom dress altered 
in time for the following weekend.

Richardson thought about how grateful she was to be on her way 
to her first-choice college. And she thought about all the students 
who couldn’t say the same. She typed a message into her phone: 
“No one should not be able to go to school bc of lack of money. Pe-
riod.”

She slept under a ceiling of stick-on stars.

The fortune Taylor Richardson 
needed to enroll at Spelman wasn’t 
going to fall from the sky. She would 
have to yank it down herself.



This spring, Fera narrowed her list to three campuses. One was 
Goucher College, a small liberal-arts institution near Baltimore. She 
liked its study-abroad requirement and the fact that she could con-
tinue to learn Arabic there. Its proximity to home would allow her to 
keep the same doctors. And Goucher offered her a generous finan-
cial-aid package.

But Fera wanted to study in another state. She was impressed with 
the University of Pittsburgh, which she first visited last summer. It 
had all the right programs, and the campus felt welcoming. The dis-
ability-support office, she concluded, would provide her with a good 
safety net. And the city? She fell in love with it.

When Fera returned to the campus for an admitted-students day 
this spring, Pitt was at the top of her list. But then things changed.

G
ABRIEL SCHMICK wanted to move away from home, too. The el-
oquent speaker was a co-captain of his high school’s debate 
team. He devoured philosophy books and Kurt Vonnegut 
novels. And he longed to leave Bangor, Me., to live in a bigger 
city, a livelier place.

His parents always thought that he would have to attend a college 
close to them. Schmick has a rare type of muscular dystrophy and 
uses a motorized wheelchair. He needs help bathing and going to the 
bathroom. His parents have always assisted him at home.

Schmick insisted on living on his own despite the inevitable challeng-
es. “I’ve never been able to live away from my parents — not even, like, a 
day,” he says. “I just want to prove to myself that I can do it.” His parents 
supported his choice but weren’t sure where to begin. They didn’t have 
a road map for prospective students with his particular needs.

Last summer, his mother, Jean Schmick-Hopkins, searched online 
for “best colleges for students with disabilities” but found few in the 
Northeast. Schmick saw a Midwestern college on one list with a rela-
tively low graduation rate. Not interested, he thought. He didn’t want 
to base his choice on accessibility alone. Strong academic programs 
mattered to him, too.

One day Schmick and his mother visited the disability-support of-
fice at a university in Maine to get some basic information. It didn’t 
go well. The people they met didn’t seem too interested in discussing 
his needs. Schmick-Hopkins found the experience off-putting. The 
staff, Schmick says, was “kind of rude, to be honest.”

As his senior year wore on, a big question loomed. Schmick would 
need a personal-care assistant, known as a PCA, in college: But how 
would that work? The ADA doesn’t require colleges to provide PCA 
services as an accommodation, so families must hire one them-
selves. At first, Schmick’s mother wasn’t sure that their health insur-
ance would cover the cost. If they had to pay someone, say, $15 an 
hour out of pocket, it would add $20,000 a year, she figured. A poten-
tial deal-breaker.

Schmick got acceptances from a handful of colleges. One day he 
contacted the disability-support office at one of those institutions — 
and never heard back. “Some colleges, they don’t say it explicitly, but 
the vibe you get,” he says, ”is that they don’t want you.”

But Schmick got good vibes from Clark University, in Worcester, 
Mass., which had been his top choice all along. The university gave 
him a substantial scholarship. And just as important, he found the 
disability-support office attentive and welcoming. Schmick’s mother 
noticed that the university answered all her emails promptly.

Intangibles mattered. Schmick liked the engaging student who 
had led the campus tour when he visited — how she made a point of 
talking with him. Later, Clark sent him a handwritten note, which 
made him feel good.

When Clark accepted him, Schmick and his parents celebrated. 
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L
UNA FERA felt something pulling her across the Atlantic. Growing 
up, she pictured herself attending college in Europe. She had 
relatives over there, and her mind lit up with images of places 
she hoped to visit while studying abroad.

But Fera, a high-school senior in Chevy Chase, Md., had to let 
go of that dream. “I had to make things as doable as possible,” she 
says. Doable would mean enrolling at a domestic college where she 
could get around easily and open doors by pushing a big button.

The thoughtful 18-year-old, who writes poetry and plans to major in 
psychology, will soon be among a large, often-overlooked subgroup: 
college students with disabilities. Though up-to-date numbers aren’t 
available, about 19 percent of all undergraduates in 2015-16 reported 
having a disability, such as a learning difference, attention-deficit dis-
order, or mental-health condition, according to federal data. Research 
from 2011 found that about 7 percent of students reporting a disabili-
ty have a mobility impairment. Their numbers have surely increased 
since then, advocates for people with disabilities say.

Applicants with paralysis or impaired mobility ask the usual ques-
tions when considering a campus: Is this a place where I would feel 
comfortable and make friends, offering the major I need and all the 
other things I want? But they also must weigh a long list of other con-

cerns, which can complicate — and limit — 
their choices. One student’s dream school 
might not be the most accessible campus on 
their list; a college that offers the best support 
services might not be the most affordable op-
tion.

Their decisions might come down to prac-
tical details. But also … a feeling.

Fera was in a car accident at age 8, sustain-
ing a traumatic brain injury from which she 
fully recovered. But damage to her spinal 
cord left her paralyzed from the waist down. 
She has since used a manual wheelchair, a 
fact that shaped her thinking about where to 
enroll.

She got advice from Annie Tulkin, found-
er and director of Accessible College, who 
helps students with physical disabilities and 
health conditions make the transition to 
college. While federal law requires colleges 
to accommodate students with disabilities, 
those accommodations vary from campus to 
campus. The Americans With Disabilities Act 
sets “the floor, not the ceiling,” Tulkin says, 
for what students can expect from a college. 
Some institutions just stick to that floor; oth-
ers go way above it.

Tulkin encourages students to contact the 
disability-support office at each college on 

their list to learn more about the services and assistance it provides. 
The conversations can be good practice for students who often have 
to advocate for themselves as never before, once they enroll in col-
lege. And those early interactions just might prove instructive.

Fera set up Zoom meetings with several disability-support offices, 
during which she rattled off questions. Would all academic build-
ings and gyms be accessible to her? Were there transport services she 
could use to get around if she had only a few minutes between class-
es? When it snowed, did sidewalks get shoveled promptly? Were the 
counters in dining halls low enough for her to reach food, or would 
someone have to help her?

COURTESY OF LUNA FERA

Luna Fera

How 2 Students With Disabilities Chose a College
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Then his parents scrambled to figure out how to provide for a PCA. 
After making inquiries and sorting through some bad information, 
Schmick-Hopkins confirmed that the family’s insurance would cov-
er the cost of a PCA, or at least a large portion of it, even at an out-of-
state college. The news prompted her to shout with joy.

Schmick committed to Clark knowing there would be some trade-
offs. The university offered him a double room with a private bath-
room for the price of a single, he said. But it would be in a dorm for 
upperclassmen. Knowing that he wouldn’t live in a building with 
other freshmen gave him pause. And he would be the only under-
graduate at Clark this fall who uses a wheelchair. But he decided that 
he was fine with all that.

There was much to like. When he visited the dining hall, he was 
glad to see bar-height tables: “A major selling point.” Low tables re-
quire him to bend over to eat, but tall ones allow him to raise his 
wheelchair and dine more comfortably. Also, the way Clark is situat-
ed will allow him to venture from campus on his own, without need-
ing transportation.

Schmick, who figures he will major in political science, is a food-
ie who loves kabobs. As graduation neared, he pictured himself at 
Clark a few months later, heading downtown with friends, going to a 
restaurant, and ordering rounds of appetizers.

By choosing to go away to college, he had created such possibili-
ties.

S
OMETIMES, a practical concern outweighs everything else. 
Luna Fera liked Pitt. A lot. But she wondered about getting 
around the campus. Could she manage it? She needed to find 
out.

Fera asked Pitt to connect her with a current student who 
uses a wheelchair. But the university, she says, told her that it usually 
didn’t do that. Tulkin, the adviser who helps students with disabili-
ties, encourages them to be persistent — and, in some cases, not to 
take “no” for an answer. So Fera asked again.

That did the trick. Fera had a helpful one-on-one chat with a stu-
dent who uses a motorized wheelchair. She asked her about nit-
ty-gritty details, like getting to and from the mailroom. She asked 
about the culture, whether students were accepting and inclusive of 
those with disabilities. Yes, she was told.

Fera also asked about the dorm that she would probably end up 
living in, because she had requested an en-suite bathroom. The stu-
dent told her that the building might not be easily accessible because 
it was on a hill. She told Fera about an acquaintance who had some 
trouble getting around in her wheelchair. “I appreciated how real she 
was with me,” Fera says.

She had first visited Pitt on a warm, sunny day. But it was cold and 
drizzly when she returned this spring. She imagined herself turn-
ing the wheels beneath her and heading up a hill in bad weather. On 
the one hand, she believed the challenge would force her to become 
more independent, better at navigating a world that often makes 
things difficult for people who use wheelchairs. But her experience 
that day prompted her to consider another campus.

Students with physical disabilities and impaired mobility have 
ambitions. They carry the same angst and hopes as their peers. But 
each day they must confront many ques-
tions. Can I even get into this building? Should 
I go to the bathroom before attending the 
play? Can I make my way along this uneven, 
19th-century brick walkway like everyone else?

Ultimately, Fera chose to attend the Uni-
versity of Oregon, which has been recog-
nized as one of the most wheelchair-friendly 
campuses in the nation. Among the colleges 
she considered, it offered the most compre-
hensive support, she felt, for students with 
disabilities. When she visited the campus, 
she was impressed by its beauty. She saw 
wheelchair ramps that were not too steep — 
and students using them. The tacos at a cam-
pus cafeteria had just the right amount of 
spice. And the fact that her uncle lives in Or-
egon comforted her.

After all, moving from one coast to anoth-
er would be a big deal. Since her accident 
a decade ago, Fera hadn’t gone out much. 
Then the pandemic sapped her motivation. 
“I became very introverted,” she says, “not 
getting to experience different things.” She 
felt like she had been inside a bubble for 10 
years.

But college surely would bring her out of 
it. She was looking forward to having a lot of 
free time, going to concerts, striking up con-
versations with strangers in coffee shops.

On a recent Friday afternoon, Fera was at home among her many 
books. As her black cat, Bella, slept in her lap, Fera described how she 
was looking forward to making new friends on the other side of the 
country this fall. She imagined them messaging her at 1 a.m. to ask 
if she wanted to hang out. And she knew how she would respond: “I 
would just be like, ‘Yeah! Sure!’”

JEAN SCHMICK-HOPKINS

Gabriel Schmick

A Rural Student Sought a Faraway College.  
Then Came a Frustrating Setback.

D
ENNI FEALY wanted to go to college far away from home. Not be-
cause she disliked Palouse, Wash., a small town where she and 
all her friends grew up within a four-block radius and pedaled 
their bikes everywhere. She loved the farming community 
where time fastened people together and neighbors depended 

on one another. And she always could feel her “second family” encir-
cling her.

The high-school senior longed to leave despite her fondness for 
Palouse — and in some ways because of it. She needed to experience 
a different place and learn how to live on her own: “I want to assem-

ble within myself the ability to be self-reliant.” She wanted to prove 
that she could thrive in another place and then be able to say, “I did 
this.”

So she researched colleges several hundred miles from the two-sto-
ry converted double-wide trailer with tan siding that she shares with 
her parents, grandmother, and a black labradoodle named Max. She 
let herself imagine heading to California, to Texas, or across the conti-
nent to upstate New York.

Fealy, a reflective young woman who plans to study actuarial sci-
ence, knew her family didn’t have much money to put toward college. 



Her father works in the information-technology division of an engi-
neering laboratory. Her mother is the primary caregiver for her own 
mother. They had socked away all their savings for retirement in regu-
lar bank accounts, Fealy says: On paper they appeared much wealthier 
than they really were.

But Fealy had a plan. She believed she could unlock the gates of 
otherwise unaffordable colleges with help from the Reserve Officers’ 
Training Corps. So last summer she applied for nationally competitive 
ROTC scholarships offered by the U.S. Air Force and Navy. It was a rig-
orous process. She sat for interviews and secured recommendations. 
She submitted high-school transcripts and sent score reports prov-
ing that she met the ACT/SAT minimums. And she completed fitness 

tests requiring push-ups, sit-ups, and a mile or 
more of running.

Snagging a big ROTC scholarship wasn’t 
easy, but Fealy thought she had a good shot. 
She had a perfect grade-point average and 
was on her way to being named valedictorian 
of Garfield-Palouse High School. She played 
softball and volleyball. And she had served 
in student government and the National FFA, 
formerly known as the Future Farmers of 
America. Depending on how things shook out 
and where she enrolled, she could get a sub-
stantial amount of funding for college — or 
close to a full ride.

The prospect of earning one or both ROTC 
scholarships shaped Fealy’s thinking about 
prospective colleges. She whittled her list 
down to campuses with an Air Force or Navy 
ROTC program so she could use the scholar-
ships if she won them. She applied to Clark-
son University, in Potsdam, N.Y., thinking the 
small campus would help her adjust to being 
away from home. Its proximity to the Canadi-
an border enticed her.

Fealy didn’t want to limit herself to one kind 
of college. She also applied to Baylor Univer-
sity, in Waco, Tex., thinking she might like 
to attend a Christian institution with a large 
campus full of opportunities. After absorbing 

the sunshine of San Diego while visiting a cousin, she decided to apply 
to the University of San Diego, a Catholic institution. She also would 
apply to the University of Idaho and to Washington State University’s 
main campus, in Pullman. The latter, a short drive from Palouse, was a 
backup option.

After completing the Free Application for Federal Student Aid last 
year, Fealy saw her Expected Family Contribution, a figure she doesn’t 
want to share publicly: “It was absurdly high. I was like, OK, that’s not 
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gonna happen.” Everything would depend on an ROTC scholarship. If 
she got one, she would probably have a handful of good choices.

Money for college wasn’t the only reason that the ROTC appealed to 
her. Fealy had always wanted to serve in the military, as her father did. 
She loved her country and wanted to give something back. She be-
lieved her years of service would give her an inner strength.

October brought good news: Fealy received an Air Force ROTC 
scholarship. A few weeks later, she got a Navy ROTC scholarship, too. 
Relief washed over her. You are so set, Denni, she thought. Her parents 
took her to a restaurant to celebrate, and she ordered a sirloin steak.

Everything seemed to be coming together.

A
NYONE WHO opens a college guide and thumbs through its pag-
es might feel overwhelmed by all the colleges therein. It would 
be easy to think all applicants have an abundance of choices, 
as many as they want.

But numerous factors can limit those choices. Where stu-
dents live. What they want to study. Whether they can even get in. And 
how much financial assistance they end up receiving.

Fealy saw an ROTC scholarship as a way to give herself more choices 
— and better ones. But the many systems that determine a student’s 
options are opaque, doling out consequences that often seem ran-
dom, surprising, even cruel.

After winning the two ROTC scholarships, Fealy underwent a re-
quired physical examination and completed a medical questionnaire 
that asked her to list any medications she had been taking. She put 
down Nortriptyline, which her doctor had prescribed for a gastroin-
testinal problem that was causing her discomfort.

Several weeks later, Fealy got shocking news: She had been disqual-
ified from both scholarships. The reason, she learned, was that Nor-
triptyline is often prescribed for depression. And taking an antide-
pressant is a disqualifying condition for serving in the U.S. military 
for a year after one stops taking the drug.

At first, Fealy thought she could reverse the decision with help from 
her doctor. She could explain that she had taken the drug just briefly 
and wasn’t being treated for any mental-health conditions. But her ap-
peals failed. The Navy ROTC, she says, told her she could reapply after 
a year.

Though Fealy tried to stay positive, one day, she says, “it finally just 
broke me.” She had always thought of fairness like this: It wasn’t a 
matter of getting everything you wanted but of having the chance to 
fight for it. She felt as if she had been robbed of the opportunity. Two 
scholarships, snatched from her hands.

Fealy sulked for a day or so. She distracted herself with powerlift-
ing, yanking nearly 300 pounds off the floor. She threw herself into her 
routines, like working at Palouse Family Foods, where she mopped 
floors, washed windows, stocked shelves. In school her mind kept 
wandering.

Fealy got into Clarkson, her first choice. If she had been able to keep 
her Air Force ROTC scholarship, she could’ve converted it into one 
that covers up to $18,000 in tuition and fees a year for three years at 
public or private colleges. Clarkson offered her about $42,000 in grants 
and scholarships, leaving her with a gap of about $30,000. With the 
help of some noninstitutional scholarships she received, her family 
could’ve managed to finance her first year at Clarkson, she says.

But after that? Finding a good part-time job in a small town seemed 
like an uncertain proposition. Fealy worried that she would just end 
up having to transfer because she wouldn’t be able to keep paying.

Fealy had hoped to use the Navy ROTC scholarship at San Diego, 
her second choice. It would have covered tuition, fees, and books for 
four years. And the university apparently would’ve covered all or most 
of her room and board if she had enrolled with the scholarship. But 
her hopes didn’t matter: San Diego waitlisted her. Though she was ac-
cepted at Baylor, it offered her less financial aid than Clarkson did.

Finally, Fealy decided to enroll at Washington State, about a 
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Denni Fealy

“It was not me making the choice. It was 
the money.”
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He Wanted to Go Away to College.  
The Pull to Stay at Home Was Strong.

A
NGEL DIAZ figured he would keep living at home after high 
school. It was an easy enough path to take, one that would 
please his mother.

Sure, Diaz had wondered what it would be like to go away 
to college and live in a dorm. The possibility felt both exciting 

and frightening. But for a long time, it seemed like a long shot. At the 
start of his senior year last fall, he believed he would end up enrolling 
at a community college not far from home.

Diaz, low-key and soft-spoken, grew up in suburban Maryland, just 
outside Washington, D.C. His parents came to the United States from 
El Salvador a few years before he was born. His mother cleans houses 
for a living. He often sees his father, who works in construction, come 
home feeling exhausted and sore.

Ambition flickered within Diaz, the oldest of two boys who hoped to 
become the first in his family to graduate from college, a hope his par-
ents encouraged. When he started high school, though, he was unsure 
of how to chart a postsecondary course, unsure of the questions he 
should even ask. Maybe he would just go straight into the work force 
and not look back.

Growing up, Diaz tried hard in school but struggled with some sub-
jects. He found writing long essays for English difficult. But math? 
“Way easy,” he says. Numbers lit up his mind.

When Diaz was in elementary school, he participated in a math 
competition and came home crying because he hadn’t won anything. 
Study, his mother told him. She bought him flash cards — addition, 
subtraction, multiplication — and every night they went over them to-
gether before bedtime. They kept at it until he got all the answers right.

The next school year, Diaz won a handful of medals in the math 
competition. An award certificate bearing his name found a place of 

honor in the living room. He credited his mother for having pushed 
him to succeed.

His mother, who took him to doctors’ appointments on the bus. 
Who took him to playgrounds so he could have fun. Who gave up 
wage-hours to take care of him and his little brother. Who never left 
them with a babysitter because, he says, “she wanted to do it herself, to 
show us how she thinks things are done best.”

His mother, who made one thing clear whenever talk turned to col-
lege: “She didn’t want me to move out.”

F
AMILISMO. The term is often used to describe the importance of 
strong ties among immediate and extended family members 
in Latino culture. A loyalty to one’s family, a sense of closeness 
and obligation to them, can shape a college applicant’s thinking 
about where to apply and enroll, about what’s even possible.

Every family has its own story, of course. And let’s be clear: Not all 
Latino students experience the same thing when applying to college. 
But for some applicants those tight connections can pull them toward 
one option and away from others. Those connections often fold into 
other pressing concerns.

Like costs, a big worry for Diaz and his parents, who earned little. 
Montgomery College, a nearby community college, seemed at first like 
the most affordable option. Living at home would help him save mon-
ey. “A safe choice,” he says.

It was difficult to see other choices through the fog of his future. 
Diaz says he didn’t get much direction from his school counselor. 
Then, in his senior year, he connected with CollegeTracks, a nonprof-
it group that helps low-income students in Maryland’s Montgomery 
County apply to college and secure financial aid. The organization’s 

20-minute drive from her home. She chose the university, known as 
Wazzou, because it offered her a Regents scholarship, $4,000 a year for 
four years. Idaho, which also accepted her, didn’t offer her any scholar-
ships, she says.

For a long time Fealy had resisted the idea of enrolling at Wazzou be-
cause the campus was so close to home. But she didn’t see any alterna-
tive. “It was not me making the choice,” she says. “It was the money. I 
made the smart choice to have a backup school, but that was about as 
far as my choice went in the end.”

Washington State’s total cost of attendance for in-state students is 
roughly $25,000 a year. She qualified for a second scholarship, good for 
$4,000 a year for two years. But she was told she could not combine it 
with the Regents scholarship. That, she was disappointed to learn, was 
just how the rules of the system worked.

Despite her initial disappointment, Fealy had warmed to Wash-
ington State. The large institution could offer her many opportu-
nities, including the chance to study abroad. She planned to live 
on campus for at least her first year, then maybe apply for a resi-
dent-assistant position. Some outside scholarships she received 
would help pay for her first two semesters. She would be working 
part time, too.

Fealy would do her best to pretend that she was hours from home 
instead of just minutes. She didn’t want to get into the habit of head-
ing back to Palouse, where things felt comfortable, where everyone 
knew her name, where she had played for the same softball coach 
since age 5.

On a Sunday in late May, Fealy was doing the usual things. After 
church she went home and saw her cracked driveway and the big oak 
tree and the old rosebush. She ate a turkey sandwich for lunch. She 
planned to crash on the couch and watch some TV, then work out. Her 
house was on a hill from which she could see acres and acres of green 
wheat fields. By the time they turned gold in late summer, she would 
be living in a dorm at Washington State.

Fealy kept thinking about what her first week on campus would be 
like. She felt out of practice in making friends, which she hadn’t re-
ally done since kindergarten: Her classmates had known one anoth-
er all their lives. Lately she had been joking with her peers, asking 
them, “How do you make friends? Do you remember how we became 
friends? Because I don’t!”

The prospect of meeting many people — of experiencing “the tiptoe 
nature of new relationships,” as she puts it — felt scary and exciting all 
at once. She wanted to embrace that feeling.

She didn’t want to stay in a nest. A college-bound classmate of hers 
was trying to secure a single dorm room with a private bathroom, but 
Fealy thought that wouldn’t suit her at all. “There’s a point where you 
can fall so heavily into yourself,” she says, “that you lose out on parts of 
your life.”

Fealy would refuse to spend her freshman year holed up alone in her 
dorm watching Netflix and staring at her phone. She would venture 
out to the library, the student center, everywhere.

Denni Fealy didn’t feel as if she got to pick her college, but she could 
choose how to live once she got there.



Develop the strategies and skills needed to be an effective 
leader. The Chronicle, Dever Justice LLC, and Ithaka S+R have 
partnered to conduct a professional-development series to help 
department chairs overcome the challenges of the role and 
create a strategic vision for individual and departmental growth.

In our interactive virtual workshop and seminars, you will:

•  Engage with fellow chairs and participate in peer-to-peer
problem solving.

•  Create a forward-looking development plan, tailored to the
needs of your department.

•  Benefit from deep audience involvement and learn from
expert speakers.

Register now. Space is limited. 

Chronicle.com/professionaldevelopment

The Chronicle’s Strategic-Leadership 
Program for Department Chairs
Big-picture thinking

UPCOMING 
PROGRAM 
AUG. 2-19

Discounted rates and custom programming available for groups of 10 or more department chairs. 
Contact workshops@chronicle.com to learn more.

mailto:workshops@chronicle.com
https://www.chronicle.com/professional-development/the-chronicles-strategic-leadership-program-institutions


advisers helped him think deeply about his interests and goals, the ex-
perience he sought. He knew he wanted to work with numbers, maybe 
major in finance.

At first, Diaz wasn’t sure if he could get into selective four-year col-
leges. In high school he had taken things week by week, just trying to 
stay on top of his assignments. He wasn’t a straight-A student but man-
aged to make the honor roll each quarter. He didn’t like reading and 
writing but pushed through his frustrations in English classes to raise 
his C to a B a few times. For one assignment he wrote an essay about 
the time he was in the hospital and his mother had stayed by his side 
the whole time. Her caring, he says, had shaped him.

Last fall, as many seniors throughout the nation threw themselves 
into applying to college as forcefully as they could, Diaz didn’t have a 
lot of time to spare, working after school as a cashier at a Harris Teeter 
supermarket. For a while he put in a total of 22 hours a week, Monday 
through Friday. This made it difficult, he says, to fit in meetings with 
his advisers at CollegeTracks.

As Diaz learned about “sticker prices,” last-dollar scholarships, and 
the Free Application for Federal Student Aid, he was also memorizing 
price look-up codes for produce. Bananas, 4011. Grapefruit, 4281. Kale, 
4627. The job was fine except for some customers who were rude. He 
wore comfy Crocs, but standing for hours was tough.

Finally, Diaz applied to three in-state institutions. The University 
of Maryland at College Park. The University of Maryland-Baltimore 
County. And Towson University. He got accepted by all of them.

But how to choose? Diaz didn’t know. His mother’s wish for him to 
stay at home weighed on him. He, too, liked the idea of being around 
his family each day for a couple years while attending community col-
lege.

Still, the thought of transferring to a four-year campus down the 
line seemed like a hassle. Moving out, Diaz thought, would be a natu-
ral thing to do when you’re 18: “At some point, this is something that’s 
supposed to happen.”

After his financial-aid offers came in this spring, CollegeTracks 
made Diaz a handout that helped him compare his options, showing 
the cost of each institution before and after loans. Between the federal 
Pell Grant and the state of Maryland’s need-based Guaranteed Access 
Grant, Diaz would have most of the cost of attendance covered at each 
four-year campus.

Diaz had always assumed it would be much cheaper for him to stay 
home and attend Montgomery College, but in his case it turned out not 
to be true. “Once I got the news that we would get a lot of financial aid, 
me and my mom got pretty emotional,” he says. “We didn’t have to pay 
for much for me to go to a good school.”

Still, there was the question of fit. Which campus would suit him 
best?

F
OR EVERY STUDENT who who visits several campuses twice, who 
thinks deeply about how the many attributes of one college com-
pares with those of another, who goes over each institution’s 
tangible and intangible qualities with the finest of combs, there’s 
another student who just … decides. They base their choice on 

cost. Or distance. Or one quick impression.
The mechanics of the financial-aid process left Diaz little time to 

reach a conclusion. The generous state grant he received provides up 
to $20,000 annually for students attending a two- or four-year college 
in Maryland (the amount varies depending on where students enroll). 
But the grant came through about 10 days before May 1, the deadline 
by which students accepted at many colleges must make their final de-
cision.

Until late April, Diaz hadn’t visited any of the four-year institutions 
on his list. One reason was a lack of transportation: After an accident 
sidelined one of the family’s two cars, his father needed the other car 
to get to and from work.

When Diaz applied to colleges, he hadn’t been completely sure how 

far each one was from his home. He crossed Towson off the list once 
he learned that it was about an hour away. That left College Park and 
UMBC, which both struck him as solid choices. But the former, less 
than a half-hour drive, was closer to home.

One day a friend gave Diaz a ride to College Park. They walked 
around the campus and saw students studying, chatting, and laugh-
ing. The evident diversity of the campus made him feel comfortable, 
like he would fit in. And that was enough. He went home without 
talking with anyone on the campus.

A few days later, Diaz returned to College Park with his parents so 
they could get a look around. They were impressed. Then the family 
sat in the shade of an umbrella at an outdoor table and discussed his 
future.

They knew that the amount of his state grant — $19,000 a year for 
College Park — would decrease if he chose to live off campus. And if he 
commuted from home each day he would need to 
pay for gas and parking. It made more sense, they 
figured, for him to live in a dorm.

Though his mother still had reservations about 
him leaving home, Diaz says, she was convinced 
that College Park was the best option. He felt a 
surge of relief.

Diaz never visited UMBC, a much smaller cam-
pus known for its emphasis on science, technol-
ogy, engineering, and mathematics. “It would’ve 
made my choice much harder,” he says of check-
ing out UMBC in person. “If I really liked it, I 
would’ve had a hard time deciding which one to 
pick. I didn’t want to add that pressure.”

Besides, by the time Diaz and his parents vis-
ited College Park, May 1 was just a couple days 
away. There was no time left to make the trek up 
to UMBC.

Diaz says the process taught him about the 
importance of preparation. If he had started re-
searching colleges earlier, he probably would’ve 
had more options and more time to weigh them. 
Then again, he thought, how many options did he 
really need? He got into a few colleges he consid-
ered good. It was a win.

As summer neared, Diaz reflected on his de-
cision: “As time goes on, you question yourself. 
What if I had made this choice instead of that one? 
But for right now I feel like I made the right choice.”

For some applicants, success means having an abundance of op-
tions; for others, a handful is plenty, and just one might seem like 
enough.

On a Monday morning in June, Diaz sat in his bedroom amid Lego 
cars he had assembled and a small army of bobblehead action figures 
called Funko Pops — Spider-Man and Captain America, Batman and 
Green Goblin. In a couple months he would pack up his things and 
move.

As Diaz thought about life in College Park, he felt excited and ner-
vous. He wanted to make new friends and get involved with clubs, 
but he hadn’t really thought about which ones yet. The next phase of 
his life felt close but also far off. He pictured himself in College Park, 
studying, hanging out, cheering for sports teams.

And Diaz pictured something else: He planned to leave the cam-
pus each Friday afternoon to spend the weekend with his family. His 
mother would cook dinner, maybe pupusas revueltas, stuffed with 
beans, cheese, and pork. For a couple nights a week, he would be home 
again. And for now that felt just right.

Eric Hoover writes about the challenges of getting to, and through, col-
lege.
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An annual conference explains college rankings’ enduring dominance.

Where Rankers  

Y
OU KNOW IT, I know it, U.S. News & World Report knows it. The annual college 
rankings matter a lot. They are, as one data-cruncher put it recently, the goril-
la in the room: weighty, demanding attention, and often beside the point.

The relationship is a strange match. How does a consumer magazine — that 
also ranks cars, diets, and nursing homes — maintain a dominating influence 

in the persistent chase for ivory-tower prestige? Why do colleges tol-
erate it?

Every year, the two parties hold a summit of sorts, at the Associ-
ation for Institutional Research’s annual conference. U.S. News depends on colleges to 
self-report data for its rankings, and institutional researchers are usually responsible 
for assembling and submitting their colleges’ data in response to the magazine’s sur-
veys. At the conference, Robert Morse, who has long presided over the influential rank-
ings, flies in to advise them on how to do that.

BY FRANCIE DIEP

JESS SUTNER FOR THE CHRONICLE

Meet  
the Ranked





I traveled to Phoenix this month to attend the conference in hopes 
of understanding that relationship better. Not all the talk was about 
rankings. On the second day of the conference, I met two attendees 
who never have to think about U.S. News. They are institutional re-
searchers at Michigan community colleges, and the magazine ranks 
only institutions that grant bachelor’s degrees. Over tacos in a vast 
exhibit hall in the Phoenix Convention Center, the Michiganders talk-
ed about the challenges of submitting numbers to the federal govern-
ment, which virtually every college must do, and the real-time data 
colleges need to help keep students on track to graduate.

Later, Susan Moreno, executive director of institutional research at 
the University of Houston, sat down at the table. Houston lists enter-
ing the U.S. News top-50 public universities as an aim in its strategic 
plan.

Moreno had just come from an invite-only session for subscribers 
to Academic Insights, U.S. News’s software product for colleges seek-

ing to climb the rankings. She was describing how the subscriptions 
work when she nudged me suddenly. “Do you know what Bob Morse 
looks like?” she asked and looked up toward the center of the room.

There he was, striding into the exhibit hall with two other men in 
suits and ties. They entered the taco line.

Several minutes later, Eric Brooks, principal data analyst for U.S. 
News’s college rankings; Kenneth Hines, director of data projects; and 
Morse sat down at our table.

Reporting data to U.S. News may not be the only thing that insti-
tutional researchers do. It may not be important to most prospective 
students, who attend community and regional public colleges close to 
home. But here, at the institutional researchers’ conference, it’s ines-
capable.

U
.S. NEWS began publishing an annual college ranking in 1987. 
College leaders started criticizing the endeavor almost right 
away. Over the last 15 years, the critiques have coalesced 
around points related to equity and societal good. Argu-
ments include that the rankings reward wealthier colleges 

over ones that do more with fewer resources. “Top” colleges aren’t 

the best fit for most prospective students scrolling anxiously through 
the listings. Rankings encourage colleges to admit only privileged 
students. They’re open to mistakes and fraud.

“Generally, if you talk to most IR people,” Moreno said, “if you go 
and ask them individually, not necessarily to represent their institu-
tion, but on their personal level, what they think about the rankings, I 
suspect the large majority would say they don’t like them. They don’t 
find them helpful.”

U.S. News has made some changes in response to a decade and a 
half of commentary. In the rankings published in 2018, editors add-
ed to their formula how many low-income students colleges graduate 
and eliminated acceptance rates.

Changes like those are closely watched by the college employees 
who submit the data. For that reason, Morse has for decades led a 
panel at the conference to announce changes in the surveys and take 
questions from institutional researchers. “Everybody goes,” said Jus-
tin Shepherd, assistant vice provost for institutional research at Emo-
ry University. “It’s standing room only.”

When Morse and his colleagues sat down at my lunch table, they 
were courteous but seemed ill at ease after I introduced myself as a 
Chronicle reporter. They declined to speak on the record until they 
could consult with the U.S. News PR shop. Nevertheless, we walked 
together to the ballroom where they would hold their session. The 
room was full, as usual. Latecomers clustered around the doorway 
and leaned against the beige, cubicle-style walls.

Morse and his colleagues spent more than 40 minutes going over 
fairly minor adjustments planned for next year’s survey. After that, 
there was a Q&A. Several attendees had technical questions. Then 
came the more pointed queries, most of which were also technical. 
The mood shifted, even as everyone remained polite.

“There’s always one guy who gets angry,” Heather Novak, direc-
tor of institutional research, planning, and effectiveness at Colorado 
State University at Fort Collins, said later.

I talked to two of this year’s angry-sounding guys, Shepherd, of 
Emory, and Darrell Tyler, senior research analyst at the Universi-
ty of Richmond. Tyler asked, as part of a longer question, whom the 
rankings really served, students or institutions. (Morse didn’t an-
swer.)

Tyler and Shepherd both conveyed respect to Morse. They had 
served on panels with him before. And Shepherd told me, “U.S. 
News is a wonderful tool for students.” The popular rankings 
spurred a movement toward data transparency in higher edu-
cation. U.S. News and the reaction to it are part of why statistics 
such as colleges’ graduation rates, student-body makeup, and cost 
are free and easy to look up. “All of that information is a consum-
er good,” Shepherd said. “It is both for prospective students and to 
hold institutions accountable.”

It’s only the numerical rankings, he went on, that he objects to: the 
labeling of College A as better than College B. For any students who 
care to dig deeper than a college’s rank, U.S. News makes plenty of in-
formation available that could help them determine if a campus is a 
good personal fit, especially to people who pay for College Compass, 
a subscription service that gives students more data and lets them 
create their own ranking, based on the factors they care about. Many 
conference attendees praised it. It costs about $40 a year.

Emory benefits from U.S. News because it’s highly ranked, No. 21 
among national universities, and because students at private institu-
tions like Emory are the most likely to have relied heavily on rankings 
to decide where to go. At another session, Yang Zhang, director of in-
stitutional research at the University of Hawaii-Manoa, laid out the 
benefits Hawaii receives from rankings. U.S. News and other lists aid 
Hawaii in attracting international students and bolstering support 
for the institution at home. “Sometimes people don’t relate this name, 
‘Hawaii,’ with great research and great teaching, great students,” she 
said. Popular rankings help.
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Bob Morse, chief data strategist at U.S. News & World Report, developed almost all the current 
methodologies used in the Best Colleges and Best Graduate Schools ranking projects.



Another common, major complaint about U.S. News is that it’s an 
outside force that didn’t come into higher education with noble in-
tent. In writings and interviews, Alvin P. Sanoff, the founding manag-
ing editor of the rankings, was frank that the project started as a way 
to “garner attention and sell magazines.”

Yet if U.S. News started as an outsider, academe has since opened 
the door, let the gorilla into the room, and invited it to the table.

M
ORSE AND HIS TEAM agreed to an interview the day after we 
met. We talked after a presentation by salespeople for Ac-
ademic Insights, the subscription product that gives col-
leges access to U.S. News’s historical rankings data and 
lets users compare institutions in fine detail. Academic In-

sights was designed with institutional researchers in mind, the lead 
speaker said. Institutions can buy any of 16 higher-ed-related sub-
scriptions, including separate accounts for the overall undergrad-
uate and each of the graduate-school rankings. Each subscription 
costs thousands a year.

Brooks, Hines, Morse, and I talked at the back of the presentation 
area while potential customers gathered at the front, asking salespeo-
ple questions.

Morse said he and his colleagues had come to the conference to 
learn about higher education, get feedback from the people who 
fill out their surveys, and explain to institutional researchers the 
support they can receive from U.S. News. “It is the most import-
ant higher-education event that we go to,” Morse said. “There’s no 
question.”

The U.S. News analysts defended their rankings against charges of 
elitism. They have moved toward more heavily weighting students’ 
outcomes over the characteristics of admitted students, such as their 
test scores. They learned how to measure colleges’ ability to raise stu-
dents’ socioeconomic status at this conference. They continue to be-
lieve that “financial resources matter,” Morse said. “Students from 
schools with a lot of resources are getting more services, a broader 
range of course offerings, and likely richer financial aid than a school 
that is tuition dependent.”

They also believe that SAT and ACT scores continue to matter. In 
their internal analyses, they’ve found test results are correlated with 
timely graduation, independent of students’ family income. How well 
test scores foretell students’ success in college is a hotly debated top-
ic; several colleges have found the SAT doesn’t help them predict who 
will graduate.

Morse pointed out that Florida has written the U.S. News metrics 
into the funding formula for its public universities, a move that The 
Chronicle has found exacerbated inequities among the state’s col-
leges. “While there may be critics,” Morse said, “there’s also large edu-
cational systems that believe that what we’re doing is credible.”

Among conference attendees, Morse has a reputation as a rath-
er dry speaker. Though the rankings involve high stakes, his annual 
presentation is technical and his delivery measured. He is long-wind-
ed but plainspoken. He defends himself and acknowledges others’ 
points with equanimity. When he was asked about arguments that 
U.S. News rankings are stacked against historically Black colleges and 
other minority-serving institutions, he said he thought some critics 
misunderstood what goes into the rankings formula. It does include 
some measures of equity. But, he added, “everybody has a right to 
their opinion.”

The only time he seemed offended was when asked if he planned to 
retire. “Wow,” he said. “Wow.”

Morse has been at U.S. News since 1976, according to his author 
page on the magazine’s website. If he decided to retire, it would shake 
up the conference. Several attendees said people come to the U.S. 
News session every year just to see Bob Morse, this placid, grandfa-
therly data-cruncher slouched in a wire-frame chair in the corner of 
an echoey conference hall.

“It’s a fair question,” Morse said, after a pause. “I’m not sure how 
many AIR Forums I’ve been to, but it may be around 30. I would be 
one of the few people to have gone to that many. But I have no imme-
diate plans to retire.”

T
HE LAST SESSION of the day that Morse, his colleagues, and the 
angry guys attended was organized by the Association of 
American Universities and billed as an “informal conversa-
tion” aimed at improving rankings. In the conference app, the 
event was mysteriously named “The Association of American 

Universities (open to all),” but the description made clear the focus 
would be on U.S. News. “How do we support USNWR in refining the 
metric definitions so that we have consistent interpretations of the 
instructions?” it read. “How do we best assist USNWR in discovering 
anomalies that signal errors or deliberate misreporting?”

The format was more collaborative. Everybody sat at large circular 
tables. There was coffee and tea, a luxury not provided at other ses-
sions.

The conversation plunged quickly into the weeds. Several attend-
ees suggested U.S. News tighten its definitions of concepts such as 
“instructional spending” and “terminal degree” in the surveys it 
sends to institutional-research offices. What a college classifies as 
money spent on teaching, or the highest degree an instructor can 
hold, can affect its final rank. But deciding what counts can feel like 
an act of “scriptural exegesis,” said Braden Hosch, associate vice 
president for institutional research at Stony Brook University, part 
of the State University of New York, and one of the session’s moder-
ators.

Morse countered that the survey definitions seemed detailed 
enough to him. Also: “U.S. News viewed our role as not being the 

ones who should set the definitional standards for higher educa-
tion.”

The discussion was granular but touched on foundational ques-
tions: Whose responsibility is it to ensure U.S. News gets accurate 
data? Does U.S. News need to police its surveys better, or does the 
higher-education sector need to cooperate, to agree on best practic-
es, to take on the responsibility of answering in good faith? Just this 
year, news broke that graduate schools at the University of Southern 
California and Rutgers University had allegedly cheated in their data 
submissions.

Outside of the room, commentators have posed even bigger ques-
tions and pitched more radical steps. Should college ranking even 
exist? Should colleges refuse to cooperate with them on ethical 
grounds?

Within the room, however, tweaks seemed to be the preferred solu-
tion. Attendees concluded that they could put together a committee, 
with representatives from a diversity of college types, to stress-test 
rankings surveys, identifying which questions need clarification and 
where survey-takers might be tempted to cheat.

Morse liked the idea: “We would welcome it with open arms.” 

Francie Diep is a senior reporter covering money in higher education. 
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The Season of Our Professorial Discontent 

E
XAMS, ceremonies, and move-
out traffic jams — the last few 
weeks of the academic spring 
semester usually pass like a 
blur. This year, they passed like 

a kidney stone.
I’m no stranger to feeling exhausted 

by the time students cross the stage, 
but usually my tiredness is leavened 
with the sense of a job well done. Feel-
ing vocationally at sea instead is new 
to me.

This spring was my first semester 
back in person in three years, follow-
ing a fellowship leave, parental leave, 
and pandemic-induced fully online 
teaching. I was looking forward to a 
normal semester.

It’s not that teaching online was all 
bad. There was something exhilarat-
ing about the adrenaline-fueled race 

to convert my courses to online for the 
fall of 2020. Since I had to redo every-
thing anyway, I took the opportunity 
to update my lectures. Goodbye, old 
readings; hello, new, urgent topics like 
the politics of supply chains. It was 
even exciting to learn how to edit vid-
eos, at least the first few-dozen times.

It turns out that my surge of adren-
aline to tackle those jobs was proba-
bly part of a broader process of coping 
with disaster. As a team of research-
ers argue in the journal Psychologi-
cal Reports, such feelings reflected the 
“honeymoon phase” of responding to 
a disaster, during which shared trau-
ma promotes bonding and even opti-
mism. The next phase, unfortunately, 
is disillusionment: anger, resentment, 
exhaustion from stress, and the recog-
nition of insufficient support.

Psychologically, that seems spot on 
as a diagnosis of where we are now. 
This spring, my classroom attendance 
reached new lows, while complaints 
reached new highs. For the first time, 

I had to deal with moments of true 
rudeness from students — hostility 
bordering on aggression over issues 
that seemed relatively trivial to me, 
like swapping the order of textbook 
chapters to create a better flow with 
lectures.

From talking to colleagues, I know 
I’m not alone in having found the past 
year draining. News reports, social 
media, and posts on academic online 
forums all also reinforce that the past 
few years have left many faculty mem-
bers updating their LinkedIn pag-
es. A lot of professors are looking for 

the exit, and some of us are walking 
through.

As pandemic slides into endemic, 
it’s worth asking: Did the pandemic 
break something fundamental about 
academe? Was the spring of 2022 the 
end of pandemic disruptions, or the 
start of a new normal?

Over the past few years, the tur-
moil of the pandemic era has prompt-
ed a “great resignation.” For friends 
of mine in other industries, pandem-
ic-era job-hopping has been enjoy-
able and lucrative. Before the pan-
demic, the frequency with which 

people in other professions changed 
jobs seemed somewhat mystifying to 
me and perhaps to other academics. 
Pre-pandemic, the structure of ten-
ure-stream academic careers typically 
meant that only stars moved institu-
tions voluntarily, and only superstars 
could do so repeatedly. Finding a job 
was as structured as contracting mar-
riages in a Jane Austen plot — and 
shared the expectation that a success-
ful match might endure for decades.

Now, job searching seems more 
enticing. One reason for the sudden 
interest in changing jobs is that ac-
ademe is going through a wave of dis-
content. A 2021 survey by Fidelity In-
vestments and The Chronicle reported 
that more than half of U.S. college and 
university faculty surveyed have con-
sidered changing careers or retiring 
early. Nature suggests that this burn-
out and discontent have struck high-
er ed not just in the United States but 
globally.

To put it another way: Career-ad-
vice columns in publications like The 
Chronicle often explain how to climb 
the next rung: how to help the unten-
ured become tenured, for instance, or 
how to help associate professors reach 
full professor. Now, with even tenured 
professors joining “the Big Quit,” the 
pressing question for many is not how 
to climb the ladder but whether to 
bother with it at all.

Professorial discontent stems from 
factors beyond Covid. For faculty at 
public universities in states like Flor-
ida and Georgia, the sources of strain 
may be politically inspired attacks on 
tenure. For those who work at small-
er, financially vulnerable institutions, 
economic factors are pushing — even 
shoving — the faculty to the exits. In-
structors who belong to marginalized 
groups, or have family or loved ones 
who do, may no longer feel safe as the 
blue islands of college towns sink be-
neath the red seas of the surrounding 
states.

Nevertheless, there’s a strain of pan-
demic-induced discontent that stands 
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out. Pretty much all faculty members 
occasionally complain about bad se-
mesters, but the refrains regarding 
their experiences during the past year 
are unusually unified. Students are 
disengaged. Faculty feel unappreciat-
ed. A loud contingent publicly argues 
for continued leniency on deadlines; a 
vocal faction snaps back that it’s time 
to bring structure to courses after two 
years of forgiveness.

Some concerns are whispered more 
than shouted. Listen closely enough, 
and you’ll hear rumblings that cheat-
ing is worse than it’s ever been. As 
college enrollment dips, some insti-
tutions may believe they have to do 
anything to keep students happy, 
pressuring instructors to back away 
from the standards they believe are 
necessary for learning.

These are the effects of Eternal 
Covid: loss, illness, worry, and dis-
ruption — and an inconsistent, con-
fusing, and sometimes jarring set of 
institutional responses. All that has 
combined to remake the relationship 
between students, faculty, and their 
institutions in ways that make a facul-
ty career far less appealing. In obvious 
and subtle ways, both faculty autono-
my and faculty satisfaction are being 
whittled away.

M
Y CAMPUS’S putting an end 
to mask mandates this 
spring is instructive. My 
institution mostly han-
dled Covid well, with care-

ful testing, vaccine mandates, and 
masking. Yet our mask mandate end-
ed practically overnight and with lit-
tle faculty input. Signs that had urged 
mask-wearing vanished only a little 
faster than students’ masks them-
selves. Faculty were even barred from 
creating their own signs to encourage 
voluntary mask wearing.

Masking transformed from soli-
darity to individual resistance. I kept 
my N95s on, at least in larger cours-
es. The subtext: I was now protecting 
myself from my students. This was the 
mildest form of the protest over how 
to respond to the virus. A 2020 Chron-
icle opinion headline expressed how 
professors elsewhere felt: “Faculty Are 
Not Cannon Fodder.”

Masks weren’t the only protection 

I felt I needed. In the fall of 2020, I 
learned that flexibility on deadlines 
and course policies made adminis-
tering big courses much harder and 
more time-consuming. To make the 
load for my TAs and myself more nor-
mal, I locked down course policies 
and deadlines as much as I could. This 
generated conflict with a few students 
accustomed to Covid-era laxity. Some, 
like the student who wrote to express 
their “adamant” position that I raise 
their grade, challenged everything in 
newly aggressive ways.

Yet I didn’t want to ignore the fact 
that many students faced enormous 
challenges, from their own Covid di-
agnoses to the deaths of loved ones. 
My TAs and I grew practiced at us-
ing Moodle to grant extensions, but 
the constant parsing of what was the 
right level of relief for students going 
through crises drained me — and I 
also increasingly worried about the 
unknown students who weren’t ask-
ing for the help they also needed.

It all felt grim. On reflection, there 
were high points. I saw some of the 
best student presentations I’ve ever 
graded. Student-led discussions about 
the Ukraine crisis in my Russian for-
eign-policy course were better than 
those on CNN. And maybe some of my 
feelings were defensive: Perhaps my 
students were right to criticize some 
of my policies.

Still, by the end of the semester, the 
withdrawals were exceeding depos-
its so fast that it felt like a run on my 
emotional bank.

The satisfactions of an academ-
ic career are supposed to include au-
tonomy and teaching and mentor-
ing. Those factors form part of our 
fundamental career calculus, why we 
chose this path over other paths. As 
I’ve spent the past month preparing 
my tenure file, I’ve been thinking hard 
about the future, because those types 
of satisfaction have been the ones 
most affected.

It’s possible that this is all transi-
tory, and next year we can recover 
something like the pre-Covid class-
room vibe. It’s also possible we won’t. 
One scenario I fear is that I spend de-
cades delivering indifferent lectures 
to indifferent classes as the price 
of submitting little-read articles to 

niche journals. As a professor at a re-
search institution, teaching isn’t the 
entirety of my job, but it is the most 
emotionally and personally vulner-
able part. When I’m presenting the 
logic of the prisoner’s dilemma or ex-
plaining the interagency process in 
the National Security Council, I’m 
not just conveying facts and theo-
ries: I’m presenting my own invest-
ment in the material in the hopes 
that students will get why it matters. 
If there’s no possibility of sparking 
that interest, then I’m just a dispens-
er of grades.

Yet leaving is literally hard to imag-
ine. After almost 15 years of apprentic-
ing and then working as an academ-
ic, it’s a little hard to envision myself 
in industry. What would I do: Clean 
data? Revise slide decks? Worry about 
stock options? Friends and colleagues 
who have made the leap say it’s bet-
ter for them: More money! Short-
er hours! Satisfying work! All of that 
may be true. But would it be better for 
me? Some questions are hard to an-
swer. Like a lot of us, I’m not making 
any big decisions now — but I think 
even asking these questions shows 
how much the pandemic has clarified 
what we value professionally, even as 
it’s changed the circumstances under 
which we work.

Each semester, I end my class-
es with an exhortation to students to 
take what they learned in the course 
and use it to be more active, creative, 
and engaged in their lives. This time, 
as I delivered the lines to an audience 
of 30 in a course with 200 students 
enrolled, I was wondering whether I 
wanted to give a lecture ever again. 

Paul Musgrave
is an assistant professor  
of political science at the  
University of Massachusetts  
at Amherst. 
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C
OLLEGE STUDENTS have sex. 
Whether or not our college 
leaders and faculty are will-
ing to admit it, part of the al-
lure of a residential campus is 

freedom from the confines, rules, and 
mores of parents’ homes. And with 
sex will come unintended pregnan-
cies, or at least the fear of unintend-
ed pregnancy. Unsurprisingly, one 
study found that 18- to 24-year-olds 
accounted for over 40 percent of abor-
tions in the United States.

The resurgence and emergence of 
criminal abortion statutes now that 
Roe has fallen, as well as the citi-
zen-enforced abortion bans in effect, 
will fundamentally change our col-
leges, particularly in those 20 states 
that are poised to end or haved ended 
or severely restricted abortion access. 
Women account for close to 60 per-
cent of all college students in the Unit-

ed States. What will our colleges look 
like now that large numbers of our 
students live with the possibility that 
local governments will force them to 
carry an unwanted pregnancy to term 
against their will?

In this context, the work of the uni-
versity’s dedi-
cated profes-
sionals has 
become hard-
er and more 
complex. Con-
sider the dean 
of admissions. The battle for students 
and their tuition revenue is already 
fierce for many institutions. Demo-
graphic trends and the pandemic’s 
continuing impact on the economy 
will only exacerbate the problem. The 
end of Roe introduces a new disad-
vantage for colleges in states where 
students confront limited legal op-

tions in the face of an unintended 
pregnancy. Enrollment at these insti-
tutions may well suffer: Prospective 
students will pause before deciding 
to live in a state where the legisla-
ture radiates an almost obsessive 
hostility toward women’s reproduc-

tive-health-care 
choices.

Faculty and 
staff members 
who work direct-
ly with students 
face thorny new 

challenges, too. What happens when 
a student confides in a professor or an 
adviser or coach that she is distract-
ed with worry over a skipped period, 
that she must miss class to travel out 
of state for reproductive health care, 
or that she is thinking about with-
drawing because she has no option 
but to carry a pregnancy to term? 

Must these faculty and staff turn a 
blind eye to the student’s distress? 
In my experience, it is simply not in 
their DNA to do so. But in states like 
Texas and Oklahoma, college staff 
members who help distraught stu-
dents work around state criminal and 
civil laws to obtain abortions may 
themselves be targeted as “aiders and 
abetters” in costly lawsuits that al-
most any colleague or student could 
bring.

Even more concerning is the po-
tential impact on our students’ rela-
tionships with one another. Con-
sider what may happen If a private 
antiabortion apparatus is grafted 
onto the close-quartered residential 
campus. Will some resident advis-
ers, hall mates, and roommates seek 
to earn $10,000 bounties by bringing 
civil suits based upon classmates’ 
private and often excruciating deci-
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sions? The very fabric of the univer-
sity — the relationships within it — 
will begin to morph and fray. Trust 
will devolve into suspicion, feeding 
the anxiety already at the heart of 
our campuses’ mental-health crisis. 
Colleges’ struggle to dismantle hi-
erarchies based on race and gender 

will be set back decades as female 
students of color are forced to navi-
gate decisions that other peers sim-
ply will never face.

We celebrate our colleges because 
they offer students a type of bubble 
around the years that bridge child-

hood and adulthood. Colleges create 
the time, space, and community that 
enable students to grapple with the 
life questions that ultimately define 
their identities and shape their future 
paths. The new abortion bans will 
limit those whom students are will-
ing to trust. They will stunt free-flow-

ing conversation. And they will shunt 
some students out of college entire-
ly. These effects will diminish the es-
sence of the university community 
and change who our students will be-
come in the world.

Executives at Citigroup, LeviStrauss 

& Co., Amazon, and Lyft have plans 
in place for the devastating impact 
that abortion bans will have on em-
ployees. Our college leaders need to 
take parallel steps, thinking creatively 
and expeditiously about how to sup-
port students, staff, and faculty. Col-
lege leaders hold the keys to a versatile 
toolbox. They could amend employ-
ee and student handbooks to insulate 
private campus conversations from 
use in citizen-enforced abortion bans. 
They could make pregnancy tests and 
contraception, including emergen-
cy contraception, readily available to 
students and staff at no charge. They 
could allocate resources to support 
students and employees in obtaining 
out-of-state abortion care. In the face 
of the laws that many state legisla-
tures now have or are passing, putting 
in place these types of programs will 
require ingenuity, legal acumen, polit-
ical courage, and unflappable leader-
ship. The clock is ticking. 

Janet Koven 
Levit
is a law professor at the  
University of Tulsa; a member  
of the Board of Directors for  
the Center for Reproductive 
Rights; and a member of the  
advisory board of the Take  
Control Initiative, which helps 
provide access to birth control 
in the Tulsa region. She has 
been interim president and  
provost of the University of  
Tulsa and dean of its College 
of Law. 
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T
HE LAST FEW YEARS have been 
very weird for the academ-
ic humanities. Last month, 
for instance, a controversy 
erupted among Twitter-us-

ing Medieval historians surrounding 
a review of a recent work of popular 
history, The Bright Ages (HarperCol-
lins), by Matthew Gabriele and David 
M. Perry. The review, which Eleanor 
Janega wrote for the Los Angeles Re-
view of Books, praised Gabriele and 
Perry’s book as “necessary” — “a joy-
ful work,” even — that “does the hard 
work of introducing audiences to a 
world that we too often overlook for 
expressly political reasons.” Precisely 
the kind of glowing words one hopes 
to receive from a fellow scholar.

The subsequent controversy, how-
ever, had little to do with Janega’s as-
sessment; rather, it centered on the 
fact that her review appeared in the 
first place. Mary Rambaran-Olm, a 
postdoctoral fellow at the Universi-
ty of Toronto, took to Twitter to de-
nounce LARB for “torpedoing” a re-
view of the book she had written for 
the publication some weeks before 
— one that chastised Gabriele and 
Perry for their “white-centrism” and 
“Christocentrism” and for relying “on 
their whiteness for authority.” Ram-
baram-Olm asserted that because 

the LARB editors are friendly with 
the book’s authors, they wanted to 
“whitewash” her negative assessment 
(pun, I suspect, intended). Denuncia-
tions, angry tweet threads, and Twit-
ter-account deletions followed while 
leagues of outsiders, like rubberneck-
ers passing a flaming car crash, looked 
on and thought: What in the world is 
going on here?

This wasn’t the first time a political 
controversy launched the otherwise 
sleepy world of medieval studies into 
the public eye. In 2017 the Universi-
ty of Chicago historian Rachel Fulton 
Brown incurred the ire of her col-
leagues in medieval studies by writing 
a blog post called “3 Cheers for White 

Men” and promoting the alt-right 
media personality Milo Yiannopou-
los and his extravagant contrarian 
junket through America’s universi-
ties, the “Dangerous Faggot” tour. The 
Brandeis medievalist Dorothy Kim 
penned a few lengthy blog posts about 
Fulton Brown’s “problematic” opin-
ions, Fulton Brown responded on her 
own blog, and Kim followed with an 
article for Inside Higher Ed accusing 
her adversary of “intimidation,” “ha-
rassment,” manipulating “the con-
cept of free speech to operate as a dog 
whistle,” and leaving “her open to 
deadly violence” akin to the murder of 
Heather Heyer at the Charlottesville 
“Unite the Right” rally.

Of course, a historian of the Mid-
dle Ages shouldn’t look to a right-wing 
provocateur and media personality for 
a model of intellectual openness and 
argumentative rigor. And a university 
professor blogging her opinions, how-
ever caustically, does not constitute 
“violence” against a colleague. Such 
dust-ups are just examples of a more 
general sad truth about the academic 
humanities: that over the last decade, 
the same clownish, philistine attitude 
of partisan mob-formation and para-
noid enemy-detection found every-

where else in American society has 
compromised the last institutional 
holdouts of humanistic inquiry.

When Kim sought examples of oth-
ers who found themselves in a similar 
position to herself — standing before 
a mob hurling approbation and accu-
sation — she turned not to the sweep 
of history she had devoted her life 
to studying, but to a far more recent 
precedent: Gamergate, an explosive 
and largely internet-based controver-
sy about ethics in gaming journalism 
that raged in 2014 and left an indelible 
mark on the cultural politics of the in-
ternet. “Because the alt-right broad-
cast my office location,” she lament-
ed, “I had to lock down my digital 
presence and decide whether to do as 
Zoe Quinn did” — Quinn being a vid-
eo-game designer at the center of the 
Gamergate controversy — “and file 
a police report.” In other words, the 
roots of the supposed “politicization” 
of the academic humanities in our age 
are shallow, reaching only as far back 
as the mid-2010s era of hashtag activ-
ism and pre-Trump right-wing troll-
ing. It is midday television drama, the 
stuff of talk shows and pundit media, 
playing out on campuses increasing-
ly drained of money. Academic protest 

culture today has more in common 
with online “flash mobs” than with 
the rifle-toting and Maoism of the late 
’60s.

T
HIS POLITICIZATION is also an epi-
phenomenon of the slow slide 
of academe into oblivion, in 
the face of which scholars des-
perately grasp for relevance. 

As academic humanities depart-
ments shed undergraduates and lose 
both prestige and funding, professors 
sensing their own obsolescence seek 
different venues for recognition and 
regard. The professors of “academ-
ic Twitter” have by and large subor-
dinated their work as professional in-
tellectuals and historians to the news 
cycle, yoking their reputations to the 
delirious churn of outrage media.

Perhaps the most prominent repre-
sentative of this tendency today is one 
Jacob Urowsky Professor of Philoso-
phy at Yale University, Jason Stanley. 
Trained in epistemology and the phi-
losophy of language, Stanley turned 
to politics in 2015 with his book How 
Propaganda Works. He completed his 
metamorphosis into a political theo-
rist in 2018 with the best-selling fol-
low-up, How Fascism Works. His books 
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were perfectly of the age: American 
liberals, horrified by the Trump revolt 
and desperate to find a definitive tie 
between Trumpism and the kind of 
movements that installed Hitler and 
Mussolini, devoured them. There are 
fascists on the prowl, and they’re all 
the people Jason Stanley doesn’t like.

Stanley claims that the goal of his 
book was not to describe fascist re-
gimes, but rather to delimit the essen-
tial characteristics of fascist politics 
— distilled into a checklist of 10 essen-
tial qualities — which may or may not 
congeal into a regime down the line. 
This distinction allows him to avoid 
any mention whatever of Spain’s Fran-
co, Austria’s Dollfuss, Romania’s An-
tonescu, or Portugal’s Salazar, while 
every single chapter contains at least 
one instance of the word “Trump.” But 
as Samuel Moyn observed in an essay 
for The New York Review of Books, “If 
Stanley is right, most of modern polit-
ical history is fascist, latently or open-
ly.” His definition is gravely overbroad. 
A vast majority of politics as such — 
for decades if not centuries, wheth-
er left- or right-coded, in America or 
beyond — contains most if not all of 
what Stanley believes to be character-
istic of fascism.

However famous Stanley’s books 
have made him, he is possibly bet-
ter-known (at 127,000 followers and 
rising) for his Twitter account, where 
he delivers unusually earnest reflec-
tions on his academic career while 
sorting, according to his schema, the 
fascist from the non-fascist. Indeed, 
his definition of what counts as “fas-
cism” is heavily influenced by Twit-
ter-induced presentism: His political 
orientation, like so many other aca-
demics captured by the media com-
plex, comes primarily from what falls 
into his sight on his timeline. Breaking 
news supplies the most urgent objects 
of attention and analysis. He spends 
his days sharing articles about and de-
livering sage-like edicts upon the vari-
ous people and events of the day: crit-
ical race theory, “The 1619 Project,” 
Russia, QAnon, Trump, Elon Musk. (In 
a fit of rage, he recently blamed the es-
sayist-turned-Substacker and cultur-
al critic Wesley Yang for the past two 
years of right-wing agitation on nearly 
all of these matters — a strange accu-
sation for a self-described “propagan-
da expert.”) For academics like Stan-
ley, shackled to the media machine, 
the past is not of interest either for its 
own sake or as a means of illuminat-

ing the complexity of the present. It is, 
rather, little more than a wellspring of 
justifications for liking and disliking 
things in the world today.

E
DUCATION is, as the philoso-
pher Henry Bugbee tells it, 
“more fundamentally the task 
of placement within the full-
ness of historical time — so that 

it may become the time of our lives 
— than it is in adjustment simply in 
contemporaneous relationship to the 
things around us.” That is, reading, 
thinking, and studying are not sim-
ply in the service of conforming to the 
current arrangement of the world, but 
of developing a long view of human 
nature that allows us to consider more 
seriously what might be good as such 
for human beings, both individually 
and in community, thereby deepen-
ing our sense of what we might mean, 
for instance, by words like “justice.” 
This should be especially true for 
those devoted to the study of human 
things: philosophy, literature, history, 
languages, and so on.

But too often, scholars eagerly go 
public only when their pedantry can 
either serve their favored politician 
or party or discredit their enemies. As 
Sam Fallon noted in these pages, “to 
read the work of humanities schol-
ars writing for a general audience is 
to be confronted by dull litanies of 
fact: a list of the years in which Rome’s 
walls were breached by invaders (take 
that, Trump), an exhaustive invento-
ry of historians who have dunked on 
Dinesh D’Souza, a bland recounting 
of witch-hunting in 17th-century New 
England.”

When egregious perversions of the 
historical record proliferate among 
their own tribe — for liberals, say, 
when the vice president and several 
sitting senators insisted that the Cap-
itol riot was akin to Pearl Harbor or 
9/11, or when a prominent journalist 
claims that the Revolutionary War was 
fought to preserve slavery; for conser-
vatives, when Republican politicians 
or Claremont-affiliated professors 
breathlessly declare the impending 
“destruction of Western civilization,” 
or when Trump assembled a collec-
tion of partisan professors to produce 
the propagandistic “patriotic edu-
cation” of the 1776 Commission — 
public-facing scholars nod quietly in 
agreement and retreat into the dim 
light of the faculty office.

This kind of tribalism has less in 

common with “politics” properly un-
derstood — involving electioneer-
ing, coalition-building, and on-the-
ground action and organization in 
the world, motivated by a concern for 
justice — than with far more recent 
social phenomena unique to the dig-
ital age. The writer and cultural crit-
ic Katherine Dee has argued persua-
sively that our age’s political culture is 
more often than not a species of fan-
dom, made in the image of postmil-
lennial internet culture and forged in 
the furnaces of LiveJournal, Tumblr, 
and other early experiments in inter-
net-community formation. “What mo-
tivates someone to spend 10 hours a 
day on Twitter,” Dee suggests, is simi-
lar to “what motivated people to camp 
out in front of theaters to see the next 
installment of Star Wars, or dress up 
in costume for the release of the latest 
Harry Potter book.” Whatever it is, it 
certainly isn’t the fruit of serious re-
flection and study.

The ideological posturing, mor-
al nitpicking, and clique formation 
that occur in places such as academic 
Twitter have more to do with crafting 
a scene than building a movement. 
And scholars, of all people, should be 
able to recognize these dynamics, call 
them into question, and make more 
reasonable decisions about how to en-
gage with their colleagues, whether in 
agreement or debate.

So what are beleaguered and in-
creasingly irrelevant humanities pro-
fessors to do, subject as they are to 
a constant demand for novelty, and 
to ever more suffocating pressures 
of conformity from administrators, 
colleagues, and students alike? The 
kind of writing that has withstood the 
ravages of time has focused on those 
questions that lie at the bottom of hu-
man existence and experience: What 
is the good life? How should we un-
derstand human nature? What kind 
of political community do we want 
to inhabit, and how do we achieve it? 
These sorts of questions, of course, do 
not admit of final answers: No matter 
how close we feel we’ve gotten, our an-
swers are colored by perplexity.

In a commencement speech to this 
year’s graduating class at St. John’s 
College, Mark Sinnett, a retired tutor, 
took the opportunity to remind his 
former students of the inescapabili-
ty — and the promise — of perplexi-
ty. “Perhaps if we were somewhat less 
frightened of our own perplexity,” Sin-
nett wagered, “we could show a little 

better respect for other peoples’ per-
plexity. Maybe we could have a hu-
mane discussion of something of im-
portance in this society.” All earnest 
thinking, whether alone or in commu-
nity, begins in such perplexity. Schol-
ars more than anybody should be 
ready to be perplexed, and to appreci-
ate the perplexity of others. But far too 
often, the opposite is true.

Too few of today’s academics have 
time for earnest questions and vari-
ous attempts at answering them. The 
scholar is now proudly an “expert,” 
dealing in certitudes and performanc-
es of epistemic mastery. This is espe-
cially true among the extremely on-
line academic set, where leaning on 
one’s status or credentials for epistem-
ic authority — prefacing an opinion 
with “as a scholar of” or “as an expert 
in,” perhaps putting “Dr.” or “Ph.D.” 
in one’s Twitter display name — is de 
rigueur. This trend became especial-
ly noticeable, and dreadful, over the 
course of the coronavirus pandemic, 
with professors in various and sun-
dry nonmedical fields succumbing to 
“expertise creep,” tweeting forcefully 
worded pronouncements on the virus 
as if reporting results from their own 
laboratories.

Which isn’t to say that academics 
shouldn’t extend their curiosity into 
areas outside their specialization. 
Quite the contrary: “Epistemic tres-
passing” is the duty of anyone who 
seeks to learn anything new, and even 
scholars of ancient history have to live 
in, and thus must seek to understand, 
the present. As Heraclitus said long 
ago, “lovers of wisdom must be inquir-
ers into very many things.” But this 
inquiry should be conducted search-
ingly, with an openness to being be-
wildered, being surprised, and being 
wrong — and with a respect for others 
whose earnest questioning produces 
different conclusions.

And of course, though it certainly 
won’t resolve everything, they should 
probably log off. 

Joseph M.  
Keegin
is an editor at The Point and a 
doctoral student in philosophy 
at Tulane University. 
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THE HARDEST professional and personal decision I 
had to make was to end my career working on col-
lege campuses. I did this very recently — shutting 
the door on more than 20 years as a student-affairs 
administrator to become an executive search con-
sultant.

Working at a university was not just a job for me 
but a calling. I am a first-generation college student 
whose career may not have happened without the 
mentoring, support, and commitment I received at 
my alma mater. 
The very reason 
I became a stu-
dent-affairs admin-
istrator was to pay 
forward all of the 
grace, support, tears, dreams, and hopes that had 
been invested in my development. Higher education 
changed my life.

So leaving that world was like losing a piece of 
myself somewhere, knowing I would never feel the 
same way or experience any professional and per-
sonal venture like that again.

Yet I left anyway, for a lot of good reasons. These 
days, many others are weighing the same stay-or-go 
decision. This article is for those on the fence. The 
nation is shifting, and people and organizations are 
redefining work-life balance. As many profession-
als in higher education ride the Great Resignation 
wave, it is important to take the time for some seri-
ous self-reflection. Leaving one career and moving 
into another — regardless of stage in life or profes-
sion — has social, financial, and personal implica-
tions.

My transition away from a career in student affairs 
took close to three years. I would not recommend 
you take quite that long. Here are some key factors to 
consider before you make the leap:

Ask yourself whether you want to leave your job 
or your occupation. My decision was not a job hop 
but a career change. At that point, I was an associate 
vice president. As I approached more years behind 
me in the workforce than ahead, I had to consider if 
I wanted to stay in student affairs, try to move up the 
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administrative ladder, or take a leap of faith and try 
something different. I knew I felt “over it.” But I had 
to reconcile two key questions:

n Was I just over the institution where I worked?
n Or was I over working in higher education alto-

gether? 

Before I ever started looking at job postings, I 
came to the conclusion that I no longer had the same 
desire to continue in student affairs or seek a senior 
leadership post. I felt an urge and a pull that there 
was another way for me to contribute to education in 
this country.

Are you dissatisfied with your position because 
of superficial and surface inertia that would occur 
in any profession, or is it something deeper? Per-
haps the political and cultural environment no lon-
ger aligns with your values? In its online guide on 
changing careers, the Glassdoor team offers five 
steps to a new occupation. One of them is “Follow 
your gut.” When I no longer desired to advance in ac-
ademe, I knew it was time to go.

Make sure your new industry and/or position 
aligns with your personal and professional values. 

The phrase “values alignment” has become over-
used in online articles and forums about changing 
careers, but it is a legitimate consideration. Be sure 
to find a line of work with values and a mission that 
you can embrace.

Perfect positions do not exist. As a Black woman, 
for example, I had to face the fact that racism, sex-
ism, misogyny, and white privilege were daily menu 
items at whatever table I chose to join. They are ines-
capable and will be for the foreseeable future. I knew 
I had to choose a career and an employer that shared 
my own aspirational values around inclusion, eq-
uity, and opportunities for all. Fortunately, I have 
found that in my new career as an executive search 
consultant working to recruit leaders in higher edu-
cation.

Understand that a career change will require you 
to relocate your comfort zone. Higher education is 
its own special ecosystem — with a particular type 
of lifestyle, culture, and way of seeing things. In an 
essay last summer in the Times Higher Education, 
Janelle Ward, who left an assistant professorship for 
a private-sector research position, wrote about shift-
ing out of higher education to a nonacademic career: 
“Part of changing careers is learning what can seem 

Meredith Davis
is a consultant in the education 
practice at the executive search 
firm WittKieffer. Previously, she 
was associate vice president 
for student engagement at Syra-
cuse University.
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Purchase your copy:

New Pathways From College to Career

“ Colleges are working with academic 
departments, student groups, and 
dorm staff to take career education 
out of the career office and spread it 
across campus.”

PURCHASE THIS REPORT TO LEARN:The world of work is rapidly changing, buffeted by 
automation, artificial intelligence, globalization, 
and, most recently, the pandemic. Over the past 
decade, the average U.S. job has seen 30 percent 
of its skills change — and the pace of change has 
only accelerated since Covid-19 began. What do 
colleges need to do to make sure their graduates 
can successfully make the transition from 
classroom to career?

This report examines the pressing challenges that 
colleges face — a shifting recruitment landscape, 
the rise of remote work, and persistent inequities 
in employment outcomes for underrepresented 
and first-generation students, among them.

How much of the change in today’s work landscape 
is occurring within jobs.

How the rapid evolution of skills places pressure on 
colleges to keep up.

Why college graduates can no longer rely on their 
degrees to accurately signal their fitness for a job.

How colleges are pursuing innovative strategies, 
including integrating career education into the 
curriculum, connecting students with career networks, 
and ensuring equitable access to internships.

Why the shift to remote work means that colleges’ 
career offices may have to pick up even more of the 
responsibility of preparing new graduates to make the 
transition to work.

How colleges’ partnerships with families can boost student success

For information on group pricing, please contact us at 1-800-728-2803.

Use SAVECOLLEGECAREER at checkout for 15% OFF your purchase of this report.

https://store.chronicle.com/collections/reports-guides/products/new-pathways-from-college-to-career?cid=cs-che-print-ad


like a foreign language. Jargon-heavy professions are 
everywhere.”

Like Ward, I was fluent in campus-speak and had 
to master the ability to converse and engage with a 
very different population of stakeholders in the con-
sulting world. Your success with colleagues in any 
new environment will depend upon your ability to 
speak their language and adjust to their habits and 
culture.

Do a cost-benefit analysis of the career or com-
pany you are eyeing. That old tagline from Amer-
ican Express commercials — “membership has its 
privileges” — would suit academe, too. Working on 
a college campus has so many perks. I helped my 
family navigate college. I met some of the greatest 
writers, political leaders, artists, and humanitarians 
that walked this earth. I got to travel and meet peo-
ple from diverse backgrounds and experiences. I was 
able to pursue my doctorate while working full time 
because my supervisor understood its necessity in 
my personal and professional trajectory.

All of which is to say: If you choose to leave higher 
education, make sure your next landing spot offers 
sufficient “membership privileges” to keep you satis-
fied on the job. Look for a company and/or an indus-
try that is invested not just in its products and ser-
vices, but in you as a person.

Create your own version of a 360-degree assess-
ment as an exit strategy. You don’t have to share it 
with anyone; you are doing this entirely for your-
self. Take an inventory of the skills you have devel-
oped thus far in your career. List all the ways you 
have contributed to campus culture. Think about 
what brings you joy. Yes, joy. A 2019 essay in the 
Harvard Business Review, “Making Joy a Priority 
at Work,” argued that joy in the workplace “arises 
from a combination of harmony, impact, and ac-
knowledgment.”

In my own assessment, I asked students, peers, di-
rect reports, supervisors, parents, and other com-
munity members a few questions: When did they see 
me at my happiest? (That is, when did I seem to ex-
perience joy in the workplace?) When did my work 
appear to be seamless and most productive? What 
disposition did I possess that drew people to me and 
made me a viable contributor to changing campus 
culture?

And don’t just pose questions that will lead to flat-
tery. Ask the hard questions, too. Choose people you 
respect and admire and ask: Which areas of my at-
titude and presentation need adjusting? Those are 
valuable jewels of information to take with you as 
you embark on your next professional journey.

I didn’t leave campus life because I hated it. I left 
because I loved it, yet I knew that I was being pulled 
to make a different sort of contribution to higher ed-
ucation. You may leave your field or your institution. 
You may leave higher education completely or find 
adjacent opportunities. Just be sure you are leaving 
for the right reason — not out of a desire to jump on 
the Great Resignation bandwagon but because you 
see yourself elsewhere and want to make a journey 
of self-discovery and learning. After all, once an edu-
cator, always an educator. 
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DePaul University’s The School of Nursing in the College of Science 
and Health invites applications from qualified candidates for an 
Assistant/Associate Professor (Tenure Track) – Speech Language 
Pathology (22-23) starting July 1, 2022. 

DePaul University is committed to recruiting diverse faculty to 
complement the diversity of its student body and Chicago area 
communities.

The College of Science and Health is the third largest college at 
DePaul, enrolling over 3,000 students. The college includes programs 
in the natural and health sciences, including nursing.

Apply: http://apply.interfolio.com/108656

DePaul University is an Equal Opportunity / Affirmative Action employer.

Assistant/Associate Professor (Tenure Track) 
Speech Language Pathology (22-23)

DePaul University’s The School of Nursing in the College of Science 
and Health invites applications from qualified candidates for a Term 
Faculty (Non-Tenure Track) Professional Lecturer – Simulation and 
Nursing Laboratories (22-23) starting July 1, 2022. 

DePaul University is committed to recruiting diverse faculty to 
complement the diversity of its student body and Chicago area 
communities.

The College of Science and Health is the third largest college at 
DePaul, enrolling over 3,000 students. The college includes programs 
in the natural and health sciences, including nursing.

Apply: https://apply.interfolio.com/108555

DePaul University is an Equal Opportunity / Affirmative Action employer.

Term Faculty (Non-Tenure Track) Professional Lecturer  
Simulation and Nursing Laboratories (22-23) 

DePaul University’s The School of Nursing in the College of Science 
and Health invites applications from qualified candidates for a Term 
Faculty (Non-Tenure Track) – Clinical Faculty – Speech Language 
Pathology Program (22-23) starting July 1, 2022. 

DePaul University is committed to recruiting diverse faculty to 
complement the diversity of its student body and Chicago area 
communities.

The College of Science and Health is the third largest college at 
DePaul, enrolling over 3,000 students. The college includes programs 
in the natural and health sciences, including nursing.

Apply: http://apply.interfolio.com/108665

DePaul University is an Equal Opportunity / Affirmative Action employer.

Term Faculty (Non-Tenure Track) – Clinical Faculty 
Speech Language Pathology Program (22-23)

Presidential Search
The Board of Trustees of Berea College invites nominations and applications for its 10th President. The Board
seeks an inspirational, innovative, and collaborative leader who will extend Berea’s 167-year legacy and
develop a bold plan for the future.
Berea College (https://www.berea.edu/) is a private, residential, undergraduate liberal arts college with a
historic and distinctive mission to educate students of great academic promise but limited economic means.
Berea awards each of its approximately 1,600 students a Tuition Promise Scholarship rather than charge them
for tuition. The scholarships are made possible, in part, by the College’s endowment, which had amarket value
of $1.573 billion in February 2022. With a 9:1 student to faculty ratio and an average class size of 14, Berea
features small classes and accessible faculty. It offers a robust General Studies program and degrees in 34
fields, including the arts and sciences, interdisciplinary programs, and select professional fields. Central to
Berea’s identity and educational enterprise is its celebrated Labor Program. Berea is one of nine federally
recognized Work Colleges in the U.S. and the only one where students receive a portion of their earnings to
defray their expenses.
The next president of Berea College will be a courageous visionary leader with a broad understanding of the
higher education landscape, a collaborative individual who is student-centered, and someone who will
enthusiastically build upon Berea’s outstanding reputation. The president will need to embrace Berea’s
mission and appreciate the complexity of fulfilling its Great Commitments; nurture relationships and be an
actively engaged community builder; foster a campus environment that is respectful of difference and
promotes diversity, equity, and inclusion; engage and facilitate a collaborative strategic planning process;
work to develop a strategy to address Berea’s complex and unique enrollment challenges; and steward and
grow Berea’s resources in support of its ambitious mission.
The successful candidate will have demonstrated evidence of significant, successful leadership in higher
education and academic credentials that include a terminal degree. The president should be an energetic,
thoughtful, and innovative leader who can set a bold vision for Berea’s future,while also appreciating its unique
history and core values. For additional information about Berea College, the position, the qualifications sought,
and how to apply, please review the Berea College President Search Profile: https://apptrkr.com/3122881

Academic Search is assisting Berea College with the presidential search. To arrange a confidential conversation
with a member of the consulting team, George Ross, Jay Lemons, or Jennifer Kooken, please contact
BereaPresident@academicsearch.org.

Applications, nominations, and expressions of interest may be submitted in confidence to
BereaPresident@academicsearch.org. The position is open until filled, but only applications received by
Monday, September 5, 2022, can be assured full consideration.
Berea College, in light of its mission in the tradition of “impartial love” and social equality, welcomes “all peoples
of the earth” to learn and work here. The College provides equal employment opportunity to all employees and
applicants for employment regardless of their race, color, sex, sexual orientation, religion, age, national origin,
political affiliation, disabling condition, or service in the uniformed services, in accordance with applicable law.
This policy applies to all terms and conditions of employment, including, but not limited to, hiring, placement,
promotion, termination, layoff, recall, transfer, leaves of absence, compensation, and training.

 

DEAN, COLLEGE OF ARCHITECTURE   
Lincoln, Nebraska

The University of Nebraska-Lincoln (UNL) seeks an innovative and inspiring academic leader to 
serve as the next Dean of the College of Architecture. This is a unique and compelling opportunity to 
join one of the nation’s leading public land-grant research institutions at a time of significant strategic 
investment across UNL and the College’s academic programs, infrastructure, research, and community 
engagement. Learn more at go.unl.edu/archdean.

Headquartered in Architecture Hall, a visible manifestation of an architectural tradition that has 
served Nebraska for over a hundred years, the Dean will inherit a flourishing College with a proud 
tradition of excellence in education, research and creative activity, engagement, and service to the 
State of Nebraska, the nation, and the world. The College is comprised of four distinct, yet interrelated, 
academic programs in architecture, interior design, landscape architecture, and community and regional 
planning. A faculty of 30 and staff of 9 serve over 550 creative and dynamic undergraduate, graduate, 
and professional students. Expansion and renovation of Architecture Hall is currently underway.

Reporting to the Executive Vice Chancellor and Chief Academic Officer, the College’s next Dean 
will have the opportunity to harness the College’s rich history and collaborative culture, with a 
unique vantage point to shape and guide the College of Architecture and support UNL’s future and 
continued successes.

The Dean will have an energetic and collaborative leadership style that inspires faculty, students, and 
staff to develop a shared vision for the future. The Dean will bring an appreciation of the disciplines 
that make up the College and display an ability to work with colleagues in the College and across 
the university, as an advocate and partner. The successful candidate will be committed to shared 
governance and faculty and staff professional development; adept at advancing diversity, equity, and 
inclusive excellence; have the ability to expand external partnerships and funding; encourage and 
support innovative teaching and scholarship; and possess the skills to generate and manage resources 
adeptly within the context of UNL’s incentive-based budgeting model. The Dean is expected to have 
the creative and/or scholarly credentials suitable for tenure as a full professor within the College.

The Search Committee will begin reviewing candidates immediately and will continue until the 
position is filled. Priority consideration will be given to those materials received by August 25, 2022. 
Applications should consist of 1) a letter summarizing motivation, relevant leadership experience, and 
qualifications; 2) a detailed curriculum vitae; and 3) the names and contact information for at least 
three professional references. References will be contacted only with permission from the candidate.

To ensure full consideration, inquiries, nominations, referrals, and applications should be directed in 
confidence to:

Pamela Pezzoli, Partner 
Ben Tobin, Partner 

Rachel Brown, Senior Associate 
Kendra Moleé, Senior Search Coordinator 

Isaacson, Miller  
www.imsearch.com/8527

Electronic submission is required.
As an EO/AA employer, qualified applicants are considered for employment without regard to 

race, color, ethnicity, national origin, sex, pregnancy, sexual orientation, gender identity, religion, 
disability, age, genetic information, veteran status, marital status, and/or political affiliation. See 

http://www.unl.edu/equity/notice-nondiscrimination.

http://apply.interfolio.com/108656
https://apply.interfolio.com/108555
http://apply.interfolio.com/108665
https://www.berea.edu/
https://apptrkr.com/3122881
mailto:BereaPresident@academicsearch.org
mailto:BereaPresident@academicsearch.org
http://www.imsearch.com/8527
http://www.unl.edu/equity/notice-nondiscrimination
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ANNOUNCEMENT OF POSITIONS

NON-TENURE-TRACK POSITIONS

Department of Kinesiology
Clinical Assistant Professor of Kinesiology – Exercise Science

Department of Special Education and Multiple Abilities
Clinical Assistant Research Professor of Special Education and Multiple Abilities

Further information about The University of Alabama is accessible at http://www.ua.edu. 
Information about the College is accessible at http://education.ua.edu. Questions regarding these 
positions can be directed to Amanda Dobbins at ahdobbins@ua.edu.

Application Process: Please apply online at https://facultyjobs.ua.edu. Non-Tenure Track 
Positions: A letter of application, vita, names, addresses, and telephone numbers of three 
references, unofficial transcript(s) of all graduate level coursework. 

The University of Alabama is an Equal Opportunity/Affirmative Action employer and  
the College of Education actively seeks diversity among its faculty and staff.  

Women and minority candidates are strongly encouraged to apply.

MARTHA AND SPENCER LOVE SCHOOL 
OF BUSINESS ASSISTANT PROFESSOR 

OF ACCOUNTING POSITION
The Department of Accounting in the Martha and Spencer Love 
School of Business invites applications for a tenure-track position 
in accounting at the assistant professor level.  The specializations of 
immediate need are in advanced financial, governmental accounting 
and intermediate accounting.
 
Elon University is a dynamic private, co-educational, comprehensive 
institution that is a national model for actively engaging faculty and 
students in teaching and learning in a liberal arts-based, residential 
campus.  To learn more about Elon, please visit the University website 
at www.elon.edu.

To apply, please send a letter of interest, curriculum vitae, statement of 
teaching philosophy, statement on research interests, information on teaching 
evaluations, and a list of three references to: accsearch@elon.edu (preferred), 
or to Accounting Faculty Search Committee, Department of Accounting, 
Martha and Spencer Love School of Business, Elon University, 2075 Campus 
Box, Elon, NC 27244.  Review of candidates for this position will begin 
immediately and continue until the position is filled. Representative(s) from 
Elon will attend the annual AAA meeting in San Diego, CA from August 1–3, 
2022.

Director of the Lubar Center
The Lubar Center is the Milwaukee region’s leading venue for 
intelligent, nonpartisan, civil discourse about law, politics, and 
public policy matters—a place where we create conversations 
on important issues offered in constructive ways that are 
accessible to wide audiences.

The position of Fellow in Law and Public Policy/Director of the 
Lubar Center for Public Policy Research and Civic Education 
reports to the Dean. The individual is the primary external face 
of the Lubar Center, conducting public events and working with 
other Lubar Center and Law School colleagues to develop robust 
programming that will expand the Law School’s role as a player 
in creating a public square for unique and important public 
policy discussions to be convened or to occur.

Responsibilities include, further details on the position can be 
found at https://employment.marquette.edu/postings/15790.

1.  Act as the primary external face of and spokesperson for the 
Law School’s Lubar Center.

2. Plan, oversee, and moderate events and conferences.

3.  Understand and identify current public policy issues/trends 
and then select/filter through those that are relevant to the 
Milwaukee region, Wisconsin, and the nation, to develop 
and execute programming ideas (create content) that address 
important community issues as well as engage the community. 
This could be individual programs or conferences.

4.  Manage the Lubar Center as an idea incubator and as a 
convener of building an understanding of challenging public 
policy issues.

5.  Set the agenda for the Lubar Center—work with others on the 
team to determine priorities, goals, direction, and ambitions 
of the Lubar Center.

Bachelor’s or advanced degree in journalism, public policy, 
and/or governmental relations or related fields such as law or 
business. Five to 10+ year of relevant experience in journalism, 
public policy, and/or governmental relations or related fields 
such as law or business.

Laurie C. Wilder, President | lwilder@parkersearch.com || Porsha Williams, Vice President | pwilliams@parkersearch.com

770-804-1996 ext. 109 || Application Deadline is August 1, 2022

CONTACT PARKER EXECUTIVE SEARCH TO APPLY OR NOMINATE

The University of Connecticut (UConn) seeks an experienced, bold, and strategic leader with 
a demonstrated record of effectiveness and accomplishment to lead the state’s flagship 

higher education institution and sole public research university as its next president at a time 
of enormous growth and momentum.

Few universities have seen the level of investment made by state government that UConn 
has seen over the last 25 years, which has transformed the University’s campuses and 

helped it to become one of the best public universities in the nation. UConn has built a strong 
identity and is poised to continue its upward trajectory in the coming years.

SEARCH FOR THE 17TH PRESIDENT

SCAN HERE FOR THE

FULL POSITION PROFILE

32,000
S T U D E N T S

#23
RANKED BY US NEWS 

& WORLD REPORT
$5 BILLION

HAS RECIEVED NEARLY

IN CAPITAL INVESTMENTS SINCE 1995

UConn’s next president should be an experienced leader with 
bold vision, extraordinary energy, and the personal and 

diplomatic skills necessary to guide UConn to new levels of 
excellence. Candidates should have a history of organizational 
leadership, a demonstratedability to build and cultivate financial 
support for the University and its programs, and accomplishment 

in creating and supporting a climate of community, diversity, 
understanding, integrity, and mutual respect.
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Processing Archivist

ASU Library seeks a Processing Archivist to arrange, describe, and enable access to archival materials within ASU 
Library’s unique and diverse collections.  Reporting to the Head of Community-Driven Archives, the Processing 
Archivist applies appropriate professional standards and best practices to process special and archival materials in 
all formats and includes materials in Spanish.  The Community-Driven Archives unit centers the lives and voices of 
historically marginalized communities in the southwest region, including Latinx, Black, Indigenous, Asian and Pacific 
Islander, and LGBTQ communities.  This unit employs a team-based approach to collections services, including 
community engagement programs, reading and reference services, instruction for ASU courses and community 
colleges, and other activities supporting education with primary source materials. 

The Processing Archivist contributes to effective collections lifecycle management, working with personnel in the areas 
of digital preservation, metadata, conservation, reformatting services, and high-density storage to enable long-term 
access to ASU archival collections.  The Processing Archivist prioritizes collections for processing, surveys collections, 
develops processing plans, identifies preservation and conservation needs, rehouses and arranges materials, authors 
metadata and finding aids, and performs subject analysis to enable access to archival collections for ASU scholars, 
learners, and the public. The Archivist fulfills the responsibilities expected of Academic Professionals holding a 
Continuing Track appointment, including position effectiveness, professional contributions, and service.

A center of energy, imagination and innovation, the ASU Library is home to eight library facilities across four ASU 
campus locations – providing students and faculty access to millions of information resources, world-class collections, 
outstanding study spaces, advanced data centers and a suite of makerspaces. Serving as a critical gateway to ASU’s 
research and knowledge enterprise, the ASU Library works to collaborate, educate and innovate across disciplines, 
communities and technologies, while leveraging key research, learning and engagement opportunities that are unique 
to ASU. A strong supporter of student success and a critical partner in realizing the New American University mission 
of access, excellence and impact, the ASU Library is a space of potentiality, out of which many futures can be built and 
of which none are excluded. More information about the library can be found at lib.asu.edu. 

QUALIFICATIONS:

Required:

• ALA-accredited Masters degree in Library and Information Science
• Experience in arranging, describing, and preserving archival collections
• Knowledge of current nationally accepted library and archival descriptive and metadata standards [e.g. Describing 

Archives: A Content Standard (DACS) and Encoded Archival Description (EAD)]
• A statement in your cover letter addressing how your past and/or potential contributions to social justice, 

diversity, equity and/or inclusion will advance ASU Library’s commitment to inclusive excellence.

Preferred:

• Reading knowledge or fluency in Spanish.
• Knowledge of Arizona and/or southwestern history.
• Supervisory experience, including hiring, training, supervising, and evaluating student and para-professional 

workers.
• Demonstrated experience using current library and archival descriptive and metadata standards [e.g. Describing 

Archives: A Content Standard (DACS) and Encoded Archival Description (EAD)].
• Experience using ArchivesSpace or other collection management systems.
• Knowledge of preservation and conservation standards for archival materials.
• Ability to work independently and manage multiple complex and time-sensitive projects simultaneously.
• Demonstrated effective interpersonal and communication skills and ability to maintain positive and productive 

work relationships with co-workers.
• Strong written and oral communication skills.

Salary and Rank: This is a continuing track Academic Professional position; Assistant/Associate Librarian and salary 
dependent upon experience.
 
Application Procedures: This is a paperless search; only electronic materials will be accepted. To apply, please 
submit electronically to http://apply.interfolio.com/108668  the following:  A cover letter, comprehensive vita or 
resume, and names, addresses, phone numbers and email addresses of 3 recent professional references. No paper 
applications, faxes or emails will be accepted.

The applicant’s last name should appear in each uploaded file name. Questions about the position should be directed 
to the search committee chair at:  Nancy.Godoy@asu.edu. Application deadline is August 12, 2022.  Applications will 
continue to be accepted on a rolling basis for a reserve pool.   Applications in the reserve pool may then be reviewed in 
the order in which they were received until position is filled. 

Other Information: Hiring is contingent upon eligibility to work in the United States.  For more information regarding 
ASU, visit our website: www.asu.edu. For more information about the Phoenix metropolitan area, please visit  
www.visitarizona.com.

Equal Employment Opportunity Statement

A background check is required for employment. Arizona State University is a VEVRAA Federal Contractor and an 
Equal Opportunity/Affirmative Action Employer. All qualified applicants will receive consideration for employment 
without regard to race, color, religion, sex, sexual orientation, gender identity, national origin, disability, protected 
veteran status, or any other basis protected by law.

(See https://www.asu.edu/aad/manuals/acd/acd401.html and https://www.asu.edu/titleIX/.)
In compliance with federal law, ASU prepares an annual report on campus security and fire safety programs and 
resources.  ASU’s Annual Security and Fire Safety Report is available online at https://www.asu.edu/police/PDFs/
ASU-Clery-Report.pdf  You may request a hard copy of the report by contacting the ASU Police Department at 480-
965-3456.

COVID-19 Vaccination - Arizona State University is a federal contractor and subject to federal regulations which may 
require you to produce a record of a COVID-19 vaccination. For questions about medical or religious accommodations, 
please visit the Office of Diversity, Equity and Inclusion’s webpage.
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Digital Initiatives 
Librarian

ASU Library seeks a Digital Initiatives Librarian to coordinate and oversee digital projects and initiatives for ASU 
Library, through a team-based approach to leading, planning, and managing repository services, with primary 
responsibility for ensuring digital access to the Library’s engaging and expanding digital cultural heritage collections.

Reporting to the Head of Open Collections Curation and Access, the Digital Initiatives Librarian leads the effective 
lifecycle management of PRISM collections, and collaborates with librarians, archivists, user experience specialists, 
and other stakeholders to ensure that digital content in the PRISM repository is appropriately discoverable, accessible, 
usable, and preserved. PRISM preserves and shares digitized and born digital content from ASU Library’s many unique 
distinctive, archival, and community-oriented collections, including bilingual collections in Spanish and English. 
Collections in PRISM are open, and intended to be used for teaching, learning, research, and scholarship, and include 
historic and contemporary photographs, maps, audio recordings, videos, manuscripts, and texts. 

As a creative and dynamic professional, the Digital Initiatives Librarian develops opportunities for inter-institutional 
cooperation, explores emerging technologies and novel solutions, and contributes to building an active and 
knowledgeable community. Through professional development and service activities, the Digital Initiatives Librarian 
contributes to expanding and enhancing digital collections services, including those for ASU’s diverse communities of 
learners and scholars. 

A center of energy, imagination and innovation, the ASU Library is home to eight library facilities across four ASU 
campus locations – providing students and faculty access to millions of information resources, world-class collections, 
outstanding study spaces, advanced data centers and a suite of makerspaces. Serving as a critical gateway to ASU’s 
research and knowledge enterprise, the ASU Library works to collaborate, educate and innovate across disciplines, 
communities and technologies, while leveraging key research, learning and engagement opportunities that are unique 
to ASU. A strong supporter of student success and a critical partner in realizing the New American University mission 
of access, excellence and impact, the ASU Library is a space of potentiality, out of which many futures can be built and 
of which none are excluded. More information about the library can be found at lib.asu.edu. 

QUALIFICATIONS:

Required:

• Master’s degree in library and/or information science from an American Library Association accredited program.
• At least 1 year of experience with digital collections management.
• A statement in your cover letter addressing how your past and/or potential contributions to social justice, 

diversity, equity and/or inclusion will advance ASU Library’s commitment to inclusive excellence.

Preferred:

• 1-3 years of professional experience working with digital collections associated with an archival repository. 
• 1-3 years of project management experience.
• Fluency with or reading knowledge of Spanish.
• Demonstrated knowledge of digitization processes, life cycle management of digital assets, metadata schema, 

authority control, controlled vocabularies, and relevant descriptive standards.
• Knowledge of nationally-accepted digital metadata standards such as Dublin Core or MODS; archival description 

standards such as DACS or EAD; or transformation tools and scripting languages such as Open Refine or XSLT.
• Knowledge of digital preservation standards and practices, including standards for the certification of Trustworthy 

Digital Repositories.
• Demonstrated commitment to diversity, equity and inclusion.
• Excellent analytical, organizational, management, and supervisory skills. 
• Prior success seeking and gaining consensus on solutions to complex problems. 

Salary and Rank: This is a continuing track Academic Professional position; Assistant/Associate Librarian and salary 
dependent upon experience.
 
Application Procedures: This is a paperless search; only electronic materials will be accepted. To apply, please 
submit electronically to http://apply.interfolio.com/108673 the following:  A cover letter, comprehensive vita or 
resume, and names, addresses, phone numbers and email addresses of 3 recent professional references. No paper 
applications, faxes or emails will be accepted.

The applicant’s last name should appear in each uploaded file name. Questions about the position should be directed 
to the search committee chair at:  Shari.Laster@asu.edu. Application deadline is August 12, 2022.  Applications will 
continue to be accepted on a rolling basis for a reserve pool.   Applications in the reserve pool may then be reviewed in 
the order in which they were received until position is filled. 

Other Information: Hiring is contingent upon eligibility to work in the United States. For more information regarding 
ASU, visit our website: www.asu.edu. For more information about the Phoenix metropolitan area, please visit  
www.visitarizona.com.

Equal Employment Opportunity Statement

A background check is required for employment. Arizona State University is a VEVRAA Federal Contractor and an 
Equal Opportunity/Affirmative Action Employer. All qualified applicants will receive consideration for employment 
without regard to race, color, religion, sex, sexual orientation, gender identity, national origin, disability, protected 
veteran status, or any other basis protected by law.

(See https://www.asu.edu/aad/manuals/acd/acd401.html and https://www.asu.edu/titleIX/.)
In compliance with federal law, ASU prepares an annual report on campus security and fire safety programs and 
resources.  ASU’s Annual Security and Fire Safety Report is available online at https://www.asu.edu/police/PDFs/
ASU-Clery-Report.pdf  You may request a hard copy of the report by contacting the ASU Police Department at 480-
965-3456.

COVID-19 Vaccination - Arizona State University is a federal contractor and subject to federal regulations which may 
require you to produce a record of a COVID-19 vaccination. For questions about medical or religious accommodations, 
please visit the Office of Diversity, Equity and Inclusion’s webpage.
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The University of Nevada, Las Vegas invites applications for  
Assistant Professor of Computer Science in software engineering 
or a related area. [R0128924] 

The Department of Computer Science of the Howard R. Hughes 
College of Engineering at UNLV invites applications for a full-
time, tenure-track, Assistant Professor commencing July 2022. 
The computer science department is looking to expand in areas 
key to how humans are involved in computer science. Notably, 
priority will be given to candidates that can demonstrate an under-
standing of the human side of computer science, including soft-
ware engineering, human-computer interaction, computer science 
education, or other areas. The successful candidate must be able 
to teach courses in software engineering, but may have research 
expertise in an adjacent area. Further, the successful candidate 
must be able to publish at top venues relevant to their expertise 
and be competitive nationally for research grants. Successful ap-
plications must include a cover letter, research and teaching state-
ments, and a diversity statement.

For more information, please visit https://www.unlv.edu/jobs  
For assistance with the application process, please contact UNLV 
Human Resources at (702) 895-3504 or unlvjobs@unlv.edu

Assistant Professor of Computer Science

EEO/AA/Vet/Disability Employer

ACCOUNTING

Assistant Professor
California State University San 
Marcos
California State University in San 
Marcos, California invites appli-
cants to teach accounting class-
es to university students, design 
course curriculum, and conduct 
research with big-data empirical 
analyses in the context of manage-
rial accounting. Applicants should 
have a doctorate in accounting or 
related field with specialization in 
accounting, from an AACSB ac-
credited university, though appli-
cants with ABD status will also be 
considered. Send application and 
CV to facaffsm@csusm.edu

Assistant Professor
California State University San 
Marcos
California State University in San 
Marcos, California invites appli-
cants to teach accounting class-
es to university students, design 
course curriculum, and conduct 
research in judgment and deci-
sion-making in accounting. Appli-
cants should have a doctorate in 
accounting or related field with 
specialization in accounting, from 
an AACSB accredited university, 
though applicants with ABD sta-
tus will also be considered. Send 
application and CV to facaffsm@
csusm.edu

ANATOMY

Assistant Professor
William Carey University
Teach anatomy and related cours-
es, advise students, maintain an 
active research agenda, and per-
form faculty service. Ph.D Anat-
omy and Embryology or related 
field. Interested persons should 
send cover letter and CV to: Pru-
pert@wmcarey.edu, or Peter Ru-
pert, William Carey University, 
710 William Carey Parkway, Hat-
tiesburg, MS 39401.

ARABIC

Assistant Professor
University of Mississippi
Teach the Arabic language, advise 
students, maintain an active re-
search agenda, and perform facul-
ty service. Ph.D or ABD Middle 
Eastern and North African Stud-
ies, Arabic, or closely related field. 
Native or near native fluency Ar-
abic. Interested persons should 
send cover letter and CV to: Dan 
O’Sullivan, Department of Mod-
ern Languages, University of Mis-
sissippi, University, MS 38677, or 
to dosulliv@olemiss.edu.

ARCHITECTURE

Assistant Professor
University of Nevada, Las Vegas
Teach interior architecture cours-
es, design and related courses, 
advise students, maintain an ac-
tive research agenda, and perform 
faculty service. Master’s or higher 
degree, Architecture, Interior Ar-
chitecture, Environmental Design, 
or related design-allied discipline. 
Interested persons should send 
cover letter and CV to: Daniel 
Ortega, School of Architecture, 
University of Nevada Las Vegas, 
Las Vegas, NV 89154, or to dan-
iel.ortega@unlv.edu.

BIOLOGY

Associate Professor
Florida A&M University
Teach agriculture and related 
courses, advise students, main-
tain an active research agenda, 
and perform faculty service. Ph.D 
Plant Molecular and Cellular Bi-
ology. Interested persons should 
send a cover letter and CV to: Dr. 
Violeta Tsolova, College of Agri-
culture and Food Sciences, Flori-
da A and M University, Tallahas-
see, FL 32307, or violeta.tsolova@
famu.edu.

CARDIOVASCULAR 
MEDICINE

Assistant Professor
Louisiana State University Health 
Sciences Center
Assistant Professor (Shreveport/
Monroe/Alexandria, LA). Teach 
medical students and residents, 
treat patients, maintain an active 
research agenda and perform fac-
ulty service. MD or equivalent, 
BC Cardiovascular Diseases, LA 
license by start date. Interested 
persons should send cover letter 
and CV to: Dr. Steven R. Bailey, 
Louisiana State University Health 
Sciences Center, 1501 Kings Hwy, 
Shreveport, LA 71103, or to: ste-
ven.bailey@lsuhs.edu.

ECONOMICS

Assistant Professor
Mississippi State University
Assistant Professor. Teach Eco-
nomics and related courses, advise 
students, maintain an active re-
search agenda, and perform fac-
ulty service. Ph.D Economics or 
closely related field by start date. 
Interested persons should send 
cover letter and CV to mkt27@
msstate.edu or M. Kathleen 
Thomas, Department of Econom-
ics, Mississippi State University, 
Mississippi State, MS 39762.

GRAPHIC DESIGN

Instructor/Exhibition & 
Graphic Designer
Hoffmitz Milken Center
Instructor/Exhibition & Graphic 
Designer Art Center College of 
Design  Hoffmitz Milken Center 
for Typography at ArtCenter Col-
lege of Design in Pasadena, Cali-
fornia seeks an Instructor/Exhibi-
tion and Graphic Designer. Can-
didates must possess a Master’s 
Degree in Graphic Design from a 
college or university where they 
attended Advanced Transmedia 
Studio and Font Design classes, 
and have at least one year of pro-
fessional experience as a graphic 
designer. Email cover letter with 
CV to: Susan Malmstrom, Direc-
tor, HMCT/ArtCenter College 
of Design, susan.malmstrom@art-
center.edu

INFORMATION SYSTEMS

Assistant Professor
Mississippi State University
Teach information systems and 
related courses, advise students, 
maintain an active research agen-
da and perform faculty service. 
Ph.D Business and Technology, 
Information Systems or related 
field by start date. Interested per-
sons should send CV and cover 
letter to: Dr. Laura Marler, De-
partment of Management and In-
formation Systems, Mississippi 
State University, Mississippi State, 
MS 39762, or to lmarler@busi-
ness.msstate.edu.

JOURNALISM

Assistant Professor
Idaho State University
Teach journalism, media studies, 
and related courses, advise stu-
dents, maintain an active research 
agenda, and perform faculty ser-
vice. Ph.D Public Communication 
and Technology, Journalism, or 
related field by start date. Inter-
ested persons should send cov-
er letter and CV to: Dr. James 
DiSanza, Department of Commu-
nication, Media and Persuasion, 
Idaho State University, Pocatel-
lo, ID 83209, or jamesdisanza@
isu.edu.

LANGUAGE

Senior Lector (Multiple 
Positions)
Yale University
Multiple positions available in 
New Haven, CT.  Senior Lector: 
Teach graduate & undergraduate 
students in Japanese language & 
literature. Apply to Maura Turner, 
maura.turner@yale.edu.   Senior 
Lector in Chinese:Teach courses 
in Chinese language, literature, 
and culture to undergrad & grad 
students.Perform dept admin du-
ties as needed including curricu-
lum development. Conduct inde-
pendent research. MS in Chinese 
language, linguistics, or related 
field required by time of appoint-
ment. Plus 1 year of teaching exp 
in higher education institution 
and native or near-native profi-
ciency in Chinese required. Ap-
ply to Maura Turner at maura.
turner@yale.edu.   Senior Lector 
in Spanish and Portuguese: Teach 
Portuguese & Spanish language, 
literature & culture to undergrad 
students. Per-form dept admin 
duties as needed including cur-
riculum development. Conduct 
independent research. Requires 
MS in Spanish Lang or Lit, Por-
tuguese Lang or Lit, Hispanic Lit 
& Linguistics, or a related field by 
time of appointment. Plus 1 year 
of teaching exp at a higher ed in-
stitute and native or near native 
proficiency in Spanish and Por-
tuguese required. Apply to Chris-
tine Donahue Mullen, christine.
mullen@yale.edu.   Senior Lector 
in German: Teach at least 4 cours-
es per year in German language, 
literature, & culture to undergrad 
students. Perform dept admin du-
ties as needed including curricular 
development. Conduct indepen-
dent research. MS degree in Ger-
man language, German literature, 
or related degree required by time 
of appointment. Plus 1 year of 
teaching exp in higher ed insti-

tution and native or near native 
proficiency in German required. 
Apply to Suzanne al-Labaan at su-
zanne.al-labban@yale.edu.  Senior 
Lector in Modern Hebrew:Teach 
courses in the Modern Hebrew 
Language program to graduate 
& under-graduate students. Or-
ganize & participate in extracur-
ricular activities related to the 
program. MS in Modern Hebrew 
language and culture, or related 
required by time of appointment. 
Plus 1 year of teaching exp at a 
higher ed institution and native 
or near native fluency in Modern 
Hebrew language required. Ap-
ply to Arturo Perez-Cabello at 
miguel.perez-cabello@yale.edu.   
Yale University is an Affirmative 
Action, Equal Opportunity Em-
ployer and welcomes applications 
from women, persons with dis-
abilities, protected veterans, and 
members of minority groups.

MANAGEMENT

Assistant Professor
Boston College
Boston College’s Carroll School 
of Management in Chestnut Hill, 
MA seeks applicants for the posi-
tion of Assistant Professor in its 
Management & Organization De-
partment to teach courses in Man-
agement and Organization topics; 
advise and supervise students; 
participate in the development of 
departmental programs and cours-
es; conduct original scholarship 
and research in Management and 
Organization-related subjects and 
publish in scholarly books and 
journals; and participate in the 
general intellectual life of Boston 
College and the Carroll School 
of Management. Requirements 
include PhD or All But Disser-
tation (ABD), or foreign equiva-
lent, in Organizational Behavior, 
Organizational Theory, or Man-
agement; demonstrated ability to 
conduct and publish research in 
management journals and pres-
ent at major meetings; and excel-
lence in teaching organizational 
behavior or similar courses. Apply 
online at http://apply.interfolio.
com/108290 by August 10, 2022 
with cover letter, cv, samples of 
publications or working papers, 
teaching ratings, and scholarly 
recommendations.

MARINE SCIENCE

Assistant Professor
University of Southern Mississippi
Assistant Professor (Stennis Space 
Center, MS). Teach hydrographic 
science and related courses, ad-
vise students, maintain an active 
research agenda, and perform fac-
ulty service. Ph.D Marine Science 
or closely related field. Interested 
persons should send cover letter 
and CV to Subrina Cooper, Office 
of the General Counsel, Univer-
sity of Southern Mississippi, Hat-
tiesburg, MS 39406, subrina.coo-
per@usm.edu.

SPEECH PATHOLOGY

Assistant Professor of 
Speech Pathology
Misericordia University
Misericordia University’s Speech 
Pathology Department is cur-
rently accepting applications for a 
full-time faculty position. Respon-
sible for teaching a wide variety 
of undergraduate and graduate 
speech language pathology course 
materials and evaluating student 
work. Additional faculty duties in-
clude active and successful schol-
arship and service to the depart-
ment, the university and commu-
nity.   Doctoral degree in Speech 
Language Pathology, Speech Lan-
guage Hearing Services, Commu-
nication Sciences and Disorders 
or a closely related degree.
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GAZETTE

Angelo Araimo, interim president since October 2021 
of Wagner College, in New York, has been named to the 
post permanently.

Moez Limayem, dean of the Muma College of Business 
at the University of South Florida, has been named 
president of the University of North Florida. He will 
succeed Pamela Chally, who has served as interim 
president since September 2021.

JuliAnn Mazachek, vice president for academic af-
fairs, chief academic officer, and an associate professor 
at Washburn University, in Kansas, has been named 
president of Midwestern State University, in Texas.

New Chief Executives

Chief executives (continued)

APPOINTMENTS

Butch Caston, interim 
vice president for student 
affairs and interim pro-
vost and vice president 
for academic affairs at 
Delta State University, 
in Mississippi, has been 
named interim presi-

dent. He will succeed William La-
Forge.

Jim Cawley, a former lieutenant gover-
nor of Pennsylvania, has been named 
president of Rosemont College. He 
will succeed Jason Boyers.

Lawrence M. Drake II, dean of the Col-
lege of Business and Entrepreneur-
ship at Bethune-Cookman  
University, in Florida, has been 
named interim president of the uni-
versity.

Kenneth Elmore, associate provost and 
dean of students at Boston Universi-
ty, has been named president of Dean 
College, in Massachusetts.

Danny Long, acting president of En-
terprise State Community College, in 
Alabama, has been named to the post 
permanently.

Eloy Ortiz Oakley, chancellor of the 
California Community Colleges, has 
been named president and chief ex-

ecutive of the College Futures Foun-
dation.

Helen Zaikina-Montgomery, inter-
im president since May 2021 of Leech 
Lake Tribal College, in Minnesota, 
has been named to the post perma-
nently.

RESIGNATIONS
George Burnett, president of the Uni-

versity of Phoenix since February, has 
resigned.

John Kelly, president of Florida Atlan-
tic University, plans to step down at 
the end of the year.

James Mellichamp, president of Pied-
mont University, in Georgia, will step 
down. The Faculty Senate issued a 
vote of no confidence in May.

 

RETIREMENTS
Earl D. Brooks II, president since 2000 

of Trine University, in Indiana, plans 
to retire in May 2023.

Chief academic officers
APPOINTMENTS
Kristen Buoy, dean of health scienc-

es at Gwinnett Technical College, in 
Georgia, has been named vice pres-
ident for academic affairs at West 
Georgia Technical College.

Amy Dittmar, senior vice 
provost for academic 
and budgetary affairs 
and professor of eco-
nomics and finance at 
the University of Mich-
igan at Ann Arbor, has 
been named provost of 
Rice University.

Other top administrators

APPOINTMENTS
Heidi Anderson-Isaacson, interim 

dean of student development and suc-
cess at Alverno College, in Wisconsin, 
has been named vice president for 
student development and success.

Tamara Armstrong, associate vice 
chancellor and chief information of-
ficer at the Los Rios Community Col-
lege District, in California, has been 
named vice president for informa-
tion-technology services and chief 
information officer at Loyola Mary-
mount University.

Phyllis Esposito, vice president for di-
versity, equity, and inclusion at Ever-
ett Community College, in Washing-
ton, has been named vice president 
and dean of institutional diversity at 
Reed College, in Oregon.

David Koonce, associate vice president 
for research at Ohio University, has 

been named interim vice president 
for research and creative activity and 
interim dean of the Graduate College. 
He succeeds Joe Shields, who left to 
become director of the Large Binocu-
lar Telescope Observatory, in Arizona.

Larry Lee, vice president for finance 
and administration at Coe College, in 
Iowa, has been named vice president 
for finance and administration at St. 
Cloud State University, in Minnesota.

Sheila Lloyd, associate vice president 
for academic affairs at the Universi-
ty of Houston-Downtown, has been 
named senior vice president for jus-
tice, equity, and antiracism at Hamp-
shire College, in Massachusetts.

Angela Meluski, assistant dean of stra-
tegic initiatives and marketing in the 
Marian and Rosemary Bourns Col-
lege of Engineering at the University 
of California at Riverside, has been 
named vice president for marketing 
and communication at California 
Baptist University.

Jeffrey W. Savell, a professor and 
chair in the department of animal 
science at Texas A&M University at 
College Station, has been named vice 
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chancellor and dean of agriculture 
and life sciences.

RESIGNATIONS
Jim Thelen, vice chancellor for strate-

gic initiatives and chief legal officer at 
the University of Maine system, has 
resigned.

Deans

APPOINTMENTS
Hong Cheng, dean and professor in the 

School of Communication at Loyola 
University Chicago, has been named 
dean of the College of Arts and Media 
at Southern Illinois University at Car-
bondale.

Allie Duffney, director of admissions 
and enrollment management in the 
School of Nursing at the University 
of Rochester, in New York, has been 
named dean of graduate admission at 
Elon University, in North Carolina.

Natalie Eschenbaum, division chair of 
arts and humanities in the School of 
Humanities, Arts, and Sciences at St. 
Catherine University, in Minnesota, 
has been named dean of the School 
of Interdisciplinary Arts and Scienc-
es at the University of Washington at 
Tacoma.

Anne Hogan, dean of the 
College of Communica-
tion and Fine Arts at the 
University of Memphis, 
has been named inau-
gural dean of the School 
of Music, Theatre, and 
Dance at Ithaca College, 
in New York.

Glen Krutz, dean of the College of Arts 
and Sciences at Oklahoma State Uni-
versity, has been named dean of the 
College of Arts and Sciences at the 
University of Colorado at Boulder.

Elizabeth A. Lowham, an assistant pro-
fessor of political science at California 
Polytechnic State University at San 
Luis Obispo, has been named dean of 
the College of Social Sciences at Cali-
fornia State University at Fresno.

Eva Skuka, associate provost and dean 
of the School of Health Studies at 
Berkeley College, in New Jersey, has 
been named dean of the College of 
Health Sciences at the University of 
North Carolina at Pembroke.

Anderson Sunda-Meya, interim dean 
of the College of Arts and Sciences at 
Xavier University of Louisiana since 
July 2021, has been named to the post 
permanently.

Christopher Surratt, associate dean of 
research and graduate programs in 
the Arnold and Marie Schwartz Col-
lege of Pharmacy and Health Scienc-
es at Long Island University, in New 
York, has been named dean of the 
College of Pharmacy at the University 
of Cincinnati.

Scott Turpen, associate dean of the 
College of Arts and Sciences at the 
University of Wyoming, has been 
named acting dean of the college.

Nicole Westrick, associate vice pro-
vost of University College at Tem-
ple University, in Pennsylvania, has 
been named assistant vice president 
and dean of the College of Interdis-
ciplinary and Continuing Studies at 
Morgan State University, in Mary-
land.

Andrea Woody, chair of the depart-
ment of philosophy at the University 
of Washington, has been named divi-
sional dean of the social sciences.

RESIGNATIONS
John Tomkowiak, founding dean of 

the Elson S. Floyd College of Medicine 
at Washington State University, has 
stepped down.

Other administrators

APPOINTMENTS
Lydia Contreras, managing director of 

diversity in the Office of the Executive 
Vice President and Provost of the Uni-
versity of Texas at Austin, has been 
named vice provost for faculty diver-
sity, equity, and inclusivity.

Prabu David, dean of the College of 
Communication Arts and Sciences at 
Michigan State University, has been 
named associate provost for faculty 
and academic-staff development.

Janice Hume, head of the depart-
ment of journalism in the Grady 
College of Journalism and Mass 
Communication at the University of 
Georgia, has been named associate 
dean of academic affairs in the col-
lege.

James Hurley, a senior director of de-
velopment and alumni relations at 
New York University, has been named 

assistant vice president for alumni re-
lations at Rice University.

Lauren Jones McKown, Title IX coordi-
nator at Northern Virginia Communi-
ty College, has been named associate 
vice chancellor for civil rights and Ti-
tle IX at the University of Kansas.

Anne-Marie Núñez, a professor of 
higher education and student affairs 
at Ohio State University, has been 
named executive director of the Di-
ana Natalicio Institute for Hispanic 
Student Success at the University of 
Texas at El Paso.

Faculty

APPOINTMENTS
Roxane Gay, an author and former as-

sociate professor of English at Purdue 
University, has been named Gloria 
Steinem Endowed Chair in Media, 
Culture, and Feminist Studies at Rut-
gers University at New Brunswick.

Ocean Vuong, a poet and author who 
received a MacArthur Fellowship in 
2019, will become a professor of cre-
ative writing at New York University 
after serving as a distinguished writer 
in residence.

RETIREMENTS
Eric Kandel, a professor of brain sci-

ence, co-director of the Zuckerman 
Institute, and founding director of the 
Kavli Institute for Brain Science at Co-
lumbia University, plans to retire on 
August 31.

Deaths
Sophie Freud, a professor of psycholo-

gy at Simmons College (now Univer-

sity) and granddaughter of Sigmund 
Freud, died on June 3. She was 97.

The Rev. Michael J. Himes, a former 
professor of theology at Boston Col-
lege, died on June 10. He was 75.

David Jarmolowicz, an associate pro-
fessor of applied behavioral science at 
the University of Kansas, died on May 
22. He was 45.

Browne C. Lewis, dean of the School 
of Law at North Carolina Central Uni-
versity, died on June 2. Information 
on her age was not released.

Samella Lewis, an artist and former 
head of the art department at Flori-
da A&M University, died on May 27. 
She was 99. Lewis was the first Black 
woman to receive a Ph.D. in fine arts 
and art history at Ohio State Univer-
sity.

Sharon Oster, the first woman to be-
come a tenured professor in the 
School of Management at Yale Uni-
versity and the first woman to serve 
as dean of the school, died on June 20. 
She was 73.

Evelyn Perloff, a professor emerita of 
psychology in the University of Pitts-
burgh School of Nursing, died on May 
26. She was 101. Perloff also served as 
the sole woman professor in the psy-
chology department at Purdue Uni-
versity in the 1960s.

Rosemary Radford Ruether, a theolo-
gian who taught at Howard University 
and Harvard Divinity School, died on 
May 21. She was 85.

Constantine J. Sakles, a retired pro-
fessor of psychiatry and pharmacol-
ogy at the University of Maryland 
Medical School, died on May 25. He 
was 87.
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As a national public research university, 
The University of Toledo and its faculty 
believe challenges fuel our success and 
drive us to innovate new ideas. We are 
always asking “what if?” and inspiring 
our students to do the same. 

Immunologist Ritu Chakravarti, 
Ph.D., is developing a protein-
based rheumatoid arthritis vaccine 
after identifying a protein thought 
to prevent the autoimmune 
disease actually caused early 
onset.

New research showing how 
sperm evolved to move better 
by Tomer Avidor-Reiss, Ph.D., 
a reproductive cell biologist, 
advances his discovery of a second 
centriole and opens avenues to 
address male infertility.

A single medication that could 
both normalize glucose levels 
and improve bone mass could be 
possible leveraging the protein 
called PPAR-gamma, according to 
molecular biologist Beata Lecka-
Czernik, Ph.D.

Using CAR T cell therapy to stop 
an immune response rather than 
supercharge one, endocrinologist 
Juan Jaume, M.D., is looking to 
reprogram cells in patients with 
Type 1 diabetes and restore the 
body’s ability to make insulin.

Visit utoledo.edu to learn more about how 
UToledo is fulfilling our mission to improve 
the human condition. 
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